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courses. It supports students with comprehensive school mental health, drug and 
violence prevention, and health and physical education. Finally, it provides support for 
the effective use of technology. 

G. Title IV Part B: 21st Century Community Learning Centers creates community learning 
centers that provide academic enrichment opportunities during non-school hours for 
children, particularly students who attend high-poverty and low-performing schools. 

H. Title V, Part B, Subpart 2: Rural and Low-Income School Program is a federal initiative 
designed to address the unique needs of rural school districts. These districts frequently 
lack personnel and resources needed to compete for federal competitive grants and 
often receive formula allocations that are too small to be used effectively for their 
intended purposes. 

I. Title VII, Subpart B of the McKinney Vento-Homeless Assistance Act: Education for 
Homeless Children and Youth Program provides training, technical assistance, and 
monitoring, as well as federal funding to support school district programs that serve 
homeless students. It ensures immediate enrollment and educational stability for 
homeless children and youth. 
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A. Title I, Part A: Improving Basic Programs 
Operated by Local Education Agencies 

Summary 
Title I, Part A addresses support for all students who struggle to learn, and seeks to address 
opportunity gaps by providing customized support to help ensure success for all students. 

Native Language Assessments 
OSPI will provide native language assessments in the most frequently used languages in our 
state for statewide assessments in mathematics and science. 

OSPI’s Office of Bilingual Education annually reports to the Washington State Legislature the 
number of students who speak languages other than English. In the 2016 report, there were 
215 languages other than English spoken by the 119,844 English learners in Washington. 

Accountability 
OSPI will balance accurate and thorough reporting by subgroups while maintaining individual 
privacy for students and educators. Washington will combine three years of data for 
accountability purposes, and the combined (over three years) minimum number of students to 
be included will be 20. 

Washington’s long-term goals in high school will de-emphasize school-wide graduation rates, 
and will instead place the focus on closing gaps in graduation rates by subgroup. To do this, the 
SEA proposes establishing a 90 percent minimum graduation rate by subgroup. 

The state will increase the percentage of English Learners’ who score proficient on the English 
Language Proficiency assessment and therefore exit program services by one percent each year 
over the next three years. This goal will be re-evaluated and set again in three years when 
schools are selected for supports and we have more data to inform the targets. 

Table 1. Overview of indicators by grade span. 

Grade Span Academic Indicators 
School Quality or 
Student Success 

Indicators 

Elementary 

Middle 

Academic 
growth as 

Proficiency on 
measured by 

the statewide 
Student 

assessments in 
Growth 

ELA and Math 
Percentiles 

English 
Learner 
Progress 

Chronic 
Absenteeism 

(SGPs) 
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School Quality or 
Grade Span Academic Indicators Student Success 

Indicators 

Chronic 
Absenteeism 

High 

Proficiency on 
statewide Graduation 
assessments on Rate 
ELA and Math 

English 
Learner 
Progress 

9th Graders on 
Track 

Advanced 
Course-Taking 
(dual credit) 

 

The academic achievement indicators will be measures of proficiency on the English language 
arts and mathematics assessments. Washington administers the Smarter Balanced assessments 
annually in grades 3–8 and once in high school in English language arts and mathematics. There 
are four performance levels and students are considered to meet the state standard if they 
achieve a Level 3 or 4, and the academic achievement indicator is defined as the percentage of 
students meeting standard. 

Washington will use the four-year adjusted cohort graduation rate for the high school 
graduation indicator. The graduation rate methodology follows the federal guidance (NCLB High 
School Graduation Rate, Non-Regulatory Guidance, December 22, 2008) and is based on when 
students first enter ninth grade, adjusting for students who transfer in or out of a school. 
Student graduation status is attributed to their most recently attended school. Washington has 
used this graduation methodology since 2010. 

Recognizing that for some students a longer graduation timeframe is appropriate, the 
accountability framework (described in Section 4v) will include an upward adjustment for 
schools that graduate relatively high percentages of students in the extended timeframe. 

Washington is part of a consortium that developed ELPA21, a new English language proficiency 
assessment with four domains (i.e. reading, writing, listening, and speaking) aligned to a 
common set of English language proficiency standards. The accountability measure is the 
percentage of students who are making enough progress to transition out of the program 
within six years. 

Washington will include three measures of school quality or student success:  regular 
attendance, ninth graders on track, and advanced course taking.  Each measure has undergone 
extensive stakeholder outreach and review. They are part of Washington’s performance 
management system for the purpose of reducing opportunity gaps and increasing equity in the 
K–12 system and are displayed on Washington’s public website. 

Washington will use a combined multiple measures approach for continuous improvement to 
meaningfully differentiate schools, based on the measures described above. 
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Washington’s comprehensive support and improvement Title I, Part A schools will be identified 
using the combined multiple measures system described above, or a four-year graduation rate 
of less than 67 percent. The measures will each be calculated using three years of combined 
data. The approach to meaningfully differentiating schools combines the multiple indicators 
(each with a score 1–10) with the weighting system and yields a score between 1 and 10 for 
each school. Using that information, the lowest performing five percent of Title I, Part A schools 
will be identified for comprehensive support, and Washington will establish an improvement 
threshold at that 5 percent cut line. Using the same measures, additional schools will receive 
targeted support if one or more subgroups fall below the threshold. 

Disproportionate Rates of Access to Educators 
Washington experiences equity gaps in rates of access to highly effective educators. Some 
student subgroups are taught disproportionately by ineffective, out-of-field, or inexperienced 
teachers.  

OSPI has outlined several strategies for addressing the equity gap. Please see the strategies 
outlined in the Equity Plan for further identification of root causes and OSPI’s plan to address 
equitable access to educators. 

School Conditions 
The State’s educational system is strongly committed to reducing incidences of harassment, 
intimidation, and bullying; and creating a positive school climate for all students. The state has 
taken several significant steps to improve school conditions: 

 Set limits on exclusionary discipline practices and provided additional due process rights 
for students (ESSB 5946); 

 Created a Discipline Task Force to develop data collection and definition standards; 

 Included behavior within the scope of LAP allowable services; 

 Created additional professional learning opportunities for district personnel; 

 Instituted multi-tiered systems of support (e.g., academic, social, emotional, mental, 
behavioral, and physical) to promote better educational outcomes. 

See also 
 Assessment and Testing 

 Educational Opportunity Gap Oversight and Accountability 

 Graduation Toolkit 

 Washington State Report Card 

 Equity Plan 

 Behavior Menu of Best Practices and Strategies 

http://www.k12.wa.us/TitleIIA/EquitableAccess/2015EquityPlan.pdf
http://apps.leg.wa.gov/documents/billdocs/2013-14/Pdf/Bills/Senate%20Passed%20Legislature/5946-S.PL.pdf
http://www.k12.wa.us/assessment/default.aspx
http://www.k12.wa.us/Workgroups/EOGOAC.aspx
http://www.k12.wa.us/GraduationRequirements/GraduationToolkit.aspx
http://reportcard.ospi.k12.wa.us/summary.aspx
http://www.k12.wa.us/TitleIIA/EquitableAccess/2015EquityPlan.pdf
http://www.k12.wa.us/SSEO/BehaviorMenu.aspx


  

OSPI | Washington’s ESSA Consolidated Plan  9 

B. Title I, Part C: Education of Migratory 
Children 

Summary 
OSPI provides guidance for districts to assess the needs of migrant students through the 
Migrant Education Program. Unique educational needs can include pre–K readiness, and 
supports for out-of-school youth, including an alternative education program. 

Measurable Program Objectives: 

 Increase the percentage of migrant students who score proficient or above in English 
language arts (Reading).  

 Increase the percentage of migrant students who score proficient or above in 
mathematics.  

 Increase the percentage of Priority for Service (PFS) migrant students who graduate 
from high school as compared to non-PFS migrant students.  

 Compare the results of the newest English Language Proficiency exam (ELPA21, 
administered spring 2016) to establish a baseline for migrant student growth, PFS vs. 
non-PFS.  

The State’s Title l, Part C Migrant Education Program (MEP) has prioritized the use of funds in 
alignment with the recently completed Comprehensive Needs Assessment and the State 
Service Delivery Plan in the following manner: 

 Academic Achievement in English Language Arts (ELA) and Mathematics  

 School Readiness/Preschool 

 Graduation 

 Health Support 

 Identification and Recruitment 

 Parent Involvement/Engagement 

See also 
 Office of Migrant and Bilingual Education 

 Dual Language Education and Resources 

 Immigrant Students’ Rights 

 

 

http://www.k12.wa.us/MigrantBilingual/default.aspx
http://www.k12.wa.us/MigrantBilingual/DualLanguages.aspx
http://www.k12.wa.us/MigrantBilingual/ImmigrantRights.aspx
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C. Title I, Part D: Prevention and Intervention 
Programs for Children and Youth who are 
Neglected, Delinquent, or At-Risk 

Summary 
Washington will develop a plan to ensure that all children and youth successfully transition out 
of one juvenile justice facility and move either to another juvenile justice facility or transition to 
a local school program. Moving into fall 2017, OSPI will work with a group of local school district 
representatives of juvenile justice schools to develop guidance for all LEAs serving juvenile 
justice youth. With that guidance, each district will be required develop a local plan for youth 
transitions between both juvenile justice facilities and local school programs. 

Subpart 1 Program Objectives and Outcomes 

 To address improving academic grade levels in math & reading: 50 percent or more 
of students served with Title funds in reading and/or math courses will gain at least 
one grade level in the area(s) they receive classroom services in after 90 days.  

 To address increasing high school credit achievement: Students will earn credit at a 
rate of not less than .1 credit for every 15 hours of class in at least 80 percent of all 
classes 

 To address increasing enrollment in school after exit: At least 50 percent of students 
enrolled for 90 days or more will either enroll in a high school diploma program, a 
GED preparation course, or be reenrolled in an education program upon their 
release from the institution.  

Subpart 2 Program Objectives and Outcomes 

 To address improving academic grade levels in math & reading: At least 50 percent 
of students enrolled in the school program for 30 school days or more will increase 
their reading and/or math scores by one grade level or more. 

 To address increasing high school credit achievement: 100 percent of students who 
are enrolled and completing school work for 10+ consecutive days will earn school 
credit hours or seat time hours.  

 To address increasing enrollment in school after exit: At least 50 percent of students 
releasing to the community will be enrolled into community education programs 
within 30 days after their release from the facility. 

See also 
 Institutional Education 

 Institutional Education Resources 

http://www.k12.wa.us/InstitutionalEd/default.aspx
http://www.k12.wa.us/InstitutionalEd/Resources.aspx
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D. Title II, Part A: Supporting Effective 
Instruction 

Summary 
Improving teacher and principal quality increases the academic achievement of all students. 
Title II, Part A funding provides support for teacher preparation and qualification of new 
teachers, recruitment and hiring, induction, professional development, and retention. 
Washington has an equity gap related to access to highly qualified teachers, and is working to 
address that issue through the state’s Ensuring Equitable Access to Excellent Educators 
Initiative.  

Up to four percent of the amount reserved for subgrants to the local education agencies 
(approximately $1.4 million) can be used to support teachers, principals and other school 
leaders. The Effective Educator Workgroup recommended that the state prioritize funding for 
principal professional development. Little or no other funds are available for training for 
principals, and the state already invests heavily in teacher professional development. A priority 
for principal development is training on teacher and principal evaluation. OSPI intends to 
maintain future flexibility to fund professional learning for state and federal initiatives that 
involve principals. The primary focus for supporting effective instruction is to strengthen the 
skills of educators and leaders in serving student learning needs. 

Additionally, funding will be allocated for supporting effective instruction targeted toward 
recruitment and retention of effective teachers, principals, and other school leaders, evidence 
based professional development of effective teachers and training and support for instructional 
leadership teams. 

All students deserve access to effective educators. Some student subgroups are being taught at 
a disproportionate rate by ineffective, out-of-field, or inexperienced teachers. OSPI has 
engaged in a root cause analysis to identify and begin to resolve these issues. The root cause 
analysis uses a framework aligned to the career continuum of educators to identify issues 
impacting equitable access to effective, educators, shown above. The most significant root 
cause is lack of equitable funding across districts for hiring effective educators. As a first step in 
improving access, OSPI will publish and annually update the data regarding rates and 
disproportionalities. 

OSPI has created an Educator Workforce Development Workgroup to develop policy and 
funding initiatives and give input on the implementation of the Equity Plan, recent teacher 
shortage legislation and other state level initiatives to increase the teacher workforce within 
Washington.  

ESSA does require that all Title I, Part A paraeducators meet state certification and licensure 
requirements. Washington does not currently have certification and licensure requirements for 
paraeducators. Though the Washington Legislature authorized a Paraeducator Work Group to 
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create recommendations for standards, it has not adopted them. Due to this, OSPI will maintain 
the paraeducator qualifications required under No Child Left Behind (NCLB) until such time that 
the Paraeducator Standards are adopted and funded by the Legislature. 

The table below outlines the definitions and criteria OSPI will use in providing the data on 
ineffective, out-of-field, or inexperienced teachers.  

Key Term Statewide Definition or Statewide Guidelines 
Effective Teacher Teachers and principals with more than 3 years of experience 

will be identified as being effective if they receive the 
following summative scores on TPEP: 

4-Distinguished 
3-Proficient 

Emerging Effective Teacher Teacher and principals will be identified as emerging early 
career effective* in years 0–3 of their career if they receive a 
“2” on TPEP. They are identified as effective with a score of 3 
or 4. 

Should any federal and state funding be allocated to target 
ineffective educators, educators in the emerging early career 
effective category would qualify for job embedded 
professional learning. 

Ineffective Teacher Teacher and principals will be identified as ineffective if:  

More than 3 years of experience:  
2-Basic  
1-Below Basic  

0–3 years of experience:  
1-Below Basic  

Out-of-field Teacher A teacher assigned to teach core academic classes but who is 
not properly endorsed in the subject(s) being taught. 

Inexperienced Teacher Classroom teachers who have less than or equal to five years 
of teaching experience. 

Washington uses an evaluation and support system for teachers and principals, the Teacher 
and Principal Evaluation Program, (TPEP). TPEP is the result of a collaboration among OSPI, the 
Washington Education Association, the Association of Washington School Principals, 
Washington Association of School Administrators, Washington State Parent Teacher Association 
(PTA), and the Washington State School Directors Association.  

TPEP uses direct observation, student growth measures, and other evidence to evaluate 
professional staff.  
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School districts can use one of three evaluation rubrics: Framework for Teaching, 5D+ Teacher 
Evaluation Rubric, or Marzano Teacher Evaluation Model. Each framework is used by 
approximately one-third of the 295 school districts in Washington. 

Each of three frameworks, when applied, results in a rating for the educator of: 

1. Unsatisfactory 
2. Basic 
3. Proficient 
4. Distinguished 

Provisional teachers, with three or fewer years of experience receive a comprehensive 
evaluation every year, then every fourth year thereafter.  

Principals are evaluated using the Washington State Principal Leadership Framework, or the 
Marzano School Leadership Evaluation Model.  

OSPI is implementing a few changes to TPEP. Districts can choose to implement the changes in 
the 2016–17 or 2017–18 school year. The score from the most recent Comprehensive 
evaluation will be carried forward through the Focused evaluation. This will encourage teachers 
and principals to address areas of challenge during the Focused evaluation process. 
Observation, which is an integral part of the process, is expanded to include activities that may 
take place outside the classroom or school day. 

See Also 
 Teacher and Principal Quality 

 Washington State Certification  

 Washington State’s Ensuring Equitable Access to Excellent Educators Initiative State Plan 
(Equity Plan) 

 Teacher/Principal Evaluation Program (TPEP) 

 Beginning Educator Support Team 

 Professional Educator Standards Board Educator Pathways 

 Paraeducator Requirements 

http://www.k12.wa.us/titleiia/
http://www.k12.wa.us/certification
http://www.k12.wa.us/TitleIIA/EquitableAccess/default.aspx
http://www.k12.wa.us/TPEP/
http://www.k12.wa.us/BEST/
http://pathway.pesb.wa.gov/
http://www.k12.wa.us/paraeducators/default.aspx
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E. Title III, Part A, Subpart 1: English Language 
Acquisition and Language Enhancement 

Summary 
Title III, Part A addresses the unique needs of eligible students who come from linguistically and 
culturally diverse backgrounds to develop language proficiency that enables meaningful access 
to grade level curricula and instruction. 

Students are identified as English learners based on their home language survey and their score 
on the state-approved English language proficiency screener, ELPA21 (starting fall 2017). The 
screener assesses the language domains of reading, writing, listening, and speaking. Districts 
are required to administer the screener within 10 days of enrollment. Students whose score is 
below the proficient or transitional level qualify for English language development services. 

English learners are tested annually using ELPA21, or ELPA21 with accommodations for English 
learners with significant cognitive disabilities. 

Students are identified as Emerging, Progressing, or Proficient, based upon their assessment 
results. Students with an Emerging or Progressing determination will continue to receive 
English language development services, while Proficient students no longer receive language 
development services.  

For two years after students exit English language development services, districts receive 
additional state funds to monitor their academic progress and provide them with academic 
support if they are below grade level or not meeting standard on the annual English language 
arts, mathematics or science assessments. 

The SEA will support LEAs with meeting challenging state academic standards by providing 
required academic assessments in native languages to the full extent allowable under ESSA Title 
I, Part A. 

The SEA will also provide direct and virtual technical assistance to assist LEAs in refining policies 
and practices that increase EL academic achievement and English language proficiency. In 
addition to regular, direct technical assistance to LEAs through phone, email and virtual 
meetings, SEA staff will provide in-person and online professional learning activities and web-
based toolkits on topics such as supporting struggling ELs in core instruction, addressing the 
unique needs of newcomers, avoiding EL disproportionality in special education and building 
dual language programs for ELs. 

See Also 
 Migrant and Bilingual Education Program 

 English Language Proficiency Standards 

 Dual Language Education and Resources 

 Immigrant Students’ Rights 

http://www.k12.wa.us/MigrantBilingual/BilingualProgram.aspx
http://www.k12.wa.us/MigrantBilingual/ELD.aspx
http://www.k12.wa.us/MigrantBilingual/DualLanguages.aspx
http://www.k12.wa.us/MigrantBilingual/ImmigrantRights.aspx
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F. Title IV, Part A: Student Support and 
Academic Enrichment Grants 

Summary 
Student Support and Academic Enrichment 
Grants provide all students with a well-rounded 
education including programs such as college 
and career counseling, Science, Technology, 
Engineering, and Mathematics (STEM), arts, 
civics and International 
Baccalaureate/Advanced Placement courses. It 
supports students with comprehensive school 
mental health, drug and violence prevention, 
and health and physical education. Finally, it 
provides support for the effective use of 
technology. 

Washington will use state-level funds under this 
part to provide monitoring, technical assistance, and capacity building to districts to meet the 
goals of this program. 

Washington will use Title IV, Part A, Subpart 1 funds to provide allocations to each LEA as 
follows: 

 Calculate the percentage of funding each LEA receives based on the amount it received 
under subpart 2 of Title I, Part A during the preceding fiscal year. 

 Ensure that no LEA receives an allocation of less than $10,000. 

 If any LEA allocation is less than $10,000, OSPI will ratably reduce them as required by 
ESSA Section 4105(b). 

See Also 
 STEM education in Washington 

 Educational technology 

 Advanced Placement/International Baccalaureate Program 

http://www.k12.wa.us/stem/default.aspx
http://www.k12.wa.us/EdTech/
http://www.k12.wa.us/AdvancedPlacement/internationalbaccalaureate.aspx
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G. Title IV, Part B: 21st Century Community 
Learning Centers 

Summary 
The purpose of the 21st Century Community Learning Centers Program is to provide 
opportunities for communities to establish or expand activities that— 

 Provide opportunities for academic enrichment, including providing tutorial services to 
help students, particularly students who attend low-performing schools, to meet the 
challenging State academic standards during non-school hours; 

 Offer students a broad array of additional services, programs, and activities, such as 
youth development activities, service learning, nutrition and health education, drug and 
violence prevention programs, counseling programs, arts, music, physical fitness and 
wellness programs, technology education programs, financial literacy programs, 
environmental literacy programs, mathematics, science, career and technical programs, 
internship or apprenticeship programs, and other ties to an in-demand industry sector 
or occupation for high school students that are designed to reinforce and complement 
the regular academic program of participating students, and 

 Offer families of students served by community learning centers opportunities for active 
and meaningful engagement in their children’s education, including opportunities for 
literacy and related educational development. 

OSPI will use ninety-three percent (93 percent) of funds allocated for Title IV, Part B to award 
competitive 21st CCLC grants to meet the purpose of the program. 

Programs are required to provide activities that: 

1. Are offered during non-school hours or periods when school is not in session 
2. Reinforce and complement the regular academic programs attended by 

students served 
3. Align with challenging State academic standards 
4. Are targeted to the students’ academic needs and aligned to the instruction 

students receive during the school day 

OSPI will use up to two percent of fund for administration of the program, and up to five 
percent of the funds for state-level activities, including monitoring and evaluation, capacity 
building, training, technical assistance, coordination, and community involvement. 

See Also 
 Washington’s 21st Century Community Learning Centers 

http://k12.wa.us/21stCenturyLearning/default.aspx
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H. Title V, Part B, Subpart 2: Rural and Low-
Income School Program 

Summary 
Title V, Part B is a federal initiative designed to address the unique needs of rural school 
districts. These districts frequently lack personnel and resources needed to compete for federal 
competitive grants and often receive formula allocations that are too small to be used 
effectively for their intended purposes. 

OSPI will use Rural and Low Income School (RLIS) program grants to assist rural districts to use 
federal resources effectively to support all students and address gaps for students that have 
been historically underserved by our education system. Eligible LEAs will identify unique needs 
to which these funds will be applied and provide a plan for collecting and reporting data to 
evaluate progress toward chosen objectives and outcomes. 

Technical assistance to eligible LEAs will be provided on an ongoing basis as a part of regular 
grant management, including notices to LEAs regarding application requirements, timelines, 
eligibility changes, support for dually eligible Small Rural School Achievement (SRSA)/RLIS 
grantees, and outreach to LEAs that may benefit from guidance on allowable uses of funds and 
innovative/best practices.  

Washington’s ongoing participation in the Northwest Rural Innovation and Student 
Engagement (NW RISE) network provides an incubator for meaningful practices to promote 
student engagement and support achievement for all students, applicable to the most rural and 
remote LEAs and those with RLIS eligibility. 

The State’s Consolidated Program Review process recognizes small, rural and low-income LEAs 
as able to benefit from reviews that are scaled and conducted with understanding of the 
administrative challenges that such LEAs face. OSPI employs a technical assistance approach to 
all reviews and specifically targets small, rural LEAs for modified and scaled processes for 
subrecipient monitoring. 

See Also 
 Rural and Low-Income Schools Program 

 Rural Education Achievement Program 

http://www.k12.wa.us/RuralEducationAchievement/RLISP/Default.aspx
http://k12.wa.us/RuralEducationAchievement/default.aspx
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I. Education for Homeless Children and Youth 
Program, McKinney-Vento Homeless 
Assistance Act, Title VII, Subtitle B 

Summary 
Title VII, Subtitle B provides training, technical 
assistance, and monitoring, as well as federal 
funding to support school district programs 
that serve homeless students. It ensures 
immediate enrollment and educational stability 
for homeless children and youth. 

To best facilitate the identification of children 
and youth who are experiencing homelessness, 
housing questionnaires are provided at least 
annually to the parents of each child, and each 
unaccompanied youth, in every district. The 
dissemination of the housing questionnaire is to occur at the beginning of each school year, and 
also upon new enrollment for students entering the district throughout the academic year. 
OSPI provides a sample format, translated into multiple languages, for school districts to adopt 
and customize for their district. Student enrollment and the provision of supportive services are 
to take place immediately upon student enrollment to ensure timely attention to the needs of 
students who are experiencing homelessness. 

Every school district in the state is monitored through the OSPI federal program Consolidated 
Program Review (CPR) process. Monitoring indicators include compliance with liaison training, 
identification and enrollment of homeless students, the use of housing questionnaires to aid in 
identification, and other McKinney-Vento requirements. 

OSPI offers routine, comprehensive training to all LEAs regarding the duties of the district, 
including the requirements related to the immediate identification and enrollment of homeless 
children and youth, the use of housing questionnaires and intake forms, the provision of all 
services and supports necessary for academic success in school, and the requirement for 
routine data collection and reporting. 

OSPI worked collaboratively with the Washington State School Directors Association (WSSDA) in 
the fall of 2016 to develop a revised comprehensive school district sample policy pertaining to 
the education of homeless children and youth. All districts must adopt a policy (WSSDA 3115 or 
equivalent) addressing the education of homeless children and youth. 
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OSPI developed and implemented a three-tiered homeless dispute resolution policy in 2002 to 
ensure that disputes regarding the educational placement of homeless children and youths are 
promptly resolved. 

Young homeless children in Washington have access to public preschool programs, 
administered by the SEA or by the LEA, as provided to other children in Washington. 
Additionally, the competitive McKinney-Vento grants offered through OSPI to LEAs include 
coordination and targeted services for early learners/preschoolers experiencing homelessness 
so they can enroll in, attend and succeed in preschool programs. These efforts may include 
reserving slots, collecting data and conducting community needs assessments related to 
homeless early learners. 

Washington law requires school districts to waive specific courses required for graduation if 
similar coursework has been satisfactorily completed in another school district, and also 
requires school districts to consolidate partial credit, unresolved, or incomplete coursework and 
provide opportunities for credit accrual in a manner the eliminates academic and nonacademic 
barriers to the student. Additionally, school districts must grant partial credit for coursework 
completed before the date of withdrawal or transfer, and the receiving school must accept 
those credits and apply them to the student’s academic progress or graduation, or both; and 
allow the student to earn credits regardless of the student’s date of enrollment in the receiving 
school. 

OSPI ensures that homeless children and youth who meet the relevant eligibility criteria, do not 
face barriers to accessing academic and extracurricular activities. Children and youth 
experiencing homelessness are to be enrolled and able to fully participate in all school activities 
for which they meet eligibility requirements. Sports, including varsity level sports are school 
activities. The Office of Superintendent of Public Instruction works with the Washington 
Interscholastic Athletic Association (WIAA) regarding issues pertaining to student athletic 
eligibility. Athletic associations must comply with the McKinney-Vento Act’s requirements, and 
remove barriers to homeless students who are otherwise eligible to participate in sports; 
paying special attention to participation rules related to attendance and residency. 

Students experiencing homelessness are to have equal access to all school programs, including 
magnet schools, summer schools, career and technical education programs, advance 
placement, online learning and charter school programs. 

The OSPI McKinney-Vento program works to eliminate barriers associated with immunization 
and other health records through ongoing, intentional coordination with local school districts as 
well as other agencies and entities that serve students experiencing homelessness. 

Washington law (RCW 7.70.065) now allows school homeless liaisons, school nurses and school 
counselors to provide informed consent for non-emergency health care on behalf of minor 
patients who are unaccompanied youth and who meet the definition of a homeless child or 
youth under the federal McKinney-Vento Homeless Education Act. This new layer of access to 
medical care for vulnerable unaccompanied homeless youth, who may not have had access to 

http://www.k12.wa.us/HomelessEd/pubdocs/DisputeResolutionPolicy.doc
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routine medical and dental health care in the past, will be invaluable in addressing the health 
care needs of this population of youth moving forward. 

Washington law prohibits school districts from denying enrollment due to the lack proof 
regarding residency. RCW 28A.225.215 states that a school district shall not require proof of 
residency or any other information regarding an address for any child if the child does not have 
a legal residence. Additionally, school districts must enroll any school age child that is eligible 
for enrollment without a legal residence at the request of the child or parent or guardian of the 
child. 

All LEA liaisons receive training regarding the state and federal requirements related to 
immediate enrollment of homeless students. The trained local liaisons work with families and 
unaccompanied youth to access any missing documentation normally needed for enrollment, 
such as birth certificates, school records, or other documentation, and any costs associated 
with accessing documentation can be covered through OSPI administered McKinney-Vento sub-
grants, or Title I, Part A Homeless Set-Aside funding. 

Students who are experiencing homelessness sometimes have guardianship or custodial issues, 
and may live with adults other than parents or guardians. Liaisons receive technical assistance 
from OSPI and referrals to existing resources to assist in addressing barriers that arise due to 
these situations. 

McKinney-Vento grant awards may use funds to provide appropriate uniforms, or other school 
clothing necessary to attend and participate in school. 

The McKinney-Vento program provides workshops at the Annual OSPI School Counselor’s 
Conference to increase awareness and share the requirements of the McKinney-Vento Act with 
school counselors, to improve homeless students’ access to information and awareness about 
higher education, including FAFSA completion, college support systems, and designation of 
independent student status. 

See Also 
 Education of Homeless Children and Youth 

 Homeless Children and Youth Data 

http://www.k12.wa.us/HomelessEd/default.aspx
http://www.k12.wa.us/HomelessEd/Data.aspx



