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Closing the Opportunity Gap in Washington

Executive Summary

The Educational Opportunity Gap Oversight and Accountability Committee (EOGOAC) is mbibgragisan

l egislative and community workgroup commi tlR publict o
education system. The terfpportunity gagXefers tosystemic inequity in education that structurally
disadvantages certain demmphics of students (e.g. students of color, {meome studentsand studentswith

di sabilities). The EOGOAC’'s 2017 report provides
racial disparities in education.

The overall objectivesofeth EOGOAC’ s 2017 report include the fol

U Reduce disproportionalities in schatikcipline by increasing school aschool district accountability
measures.

Recruit,hire, and retain a diversand effectiveeducator workforce.

Expand Washington's capacity to offer dual l an
Develop and expand cultural competence proferal development and traininfpr all educators.

Increase state funding and support for family and community engagement

Develop continuity and credibility in how schaligtricts collect, use, and engage with disaggregated
student data.

U Supportthe development of thaVashington Integrated Students Supports Protocol

U Develop and implemerga o c i al emoti onal | earning into Washi

-

Positive systemic change that diminishes educational opportunity gaps requires a complete shift in the system.
is the hope of the EOGOAC that the research and recommendations iagbis bring to light policies and
programs that together, create such shift.
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Acronym Glossary

Title Acronyms

S

Asian American and Pacific Islander AAPI
Center for Improvement of Student CISL
Learning

Compensation Technical Working @up CTWG
Educational Gap Oversight and EOGOAC
Accountability Committee

Educational Service District ESD
Every Student Succeeds Act ESSA
Fourth Substitute House Bill 1541 4SHB 1541
Office of Education Ombuds OEO
Office of Superintendent of Public OSPI
Instruction

Professional Educators Standards Boar| PESB

Race and Ethnicity Student Data Task
Force

RESD Task Force

Social Emotional Learning SEL

Social Emotional Learning Benchmarks SELB Workgroup
Workgroup

Transitional Bilingual Instructional TBIP

Progran

Washington Integrated Student Support WISSP

Protocol

Washington School Directors Associatic WSSDA
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Closing the Opportunity Gap in Washington’'s Public Edug¢

Background

The Educational Opportunity Gap Oversight and Accountability Committee (EOGOAC) is a bicameral and
bipartisan ommittee devoted toclosingracial opportunity gapi n Wa s h i-12 gducatiori systet.
Opportunity gap refers to systemic inequity in the education system that structurally disadvantages certain
demographics of students, such as students of color. The EOGOAC is corturattediating these structural
inequities, institutionalized racism, and disparate educational opportunities faced by students of color.

The committee was established in 2009%ycond Substitut&enateBill 5973 and is charged big C\W
28A.300.136to:

“synthesize the findings and recommendations from the five 20&/@evement Gap Studies into
an implementation plan, and to recommend policies and strategies to the Superiate rod
Public Instructionthe ProfessionaEducator Standards Boar@énd the State Board of
Education”?®

Recommendations by the EOGOAC mushiaimum, encompass the following areas:

U Enhance the cultural competency of current and future educators and the cultural relevance of
curriculum and instruction.

Expand pathways and strategies to prepare and recruit diverse teachers and administrators.
Recommend current programs and resources that should be redirected to narrow the gap.
Identify data elements and systems needed to monitor progress in closing the gap

Make closing the opportunity gap part of the school and school district improvemenégso
Explore innovative school models that have shown success in closing the opportunity gap.
Use a multidisciplinary approach (efgmily engagement and social emotional learning)

[t et e A et ant i ]

Since its inception, the EOGOAC has published annual reports to the
Legislature, the Governor, the House and Senate Education Committees, the
Office of Superintendent of Public Instructi@SPI)the Professional

Educator Standards BoafBESB)nd the State Board of Education. Fourth
Substitute House Bill 1542SHB 1541 Wwhich passed in 2016, is based on
recommendations made by the EOGOAC to the Legislature on strategies to
close opportunity gaps in Washington public schools.

Although the EOGOAC focuses specifically on th2 éducation system,
committee members are umamous in their belief that learning is a
continuum. From early childhood to higher education, equitable
opportunities must exist in all facets.

Washington State Legislature. (2009). Second Substitute Senate Bil383i8g the achievement gap in order to pdevall students an excellent and
equitable educationRetrieved fromhttp://lawfilesext.leg.wa.gov/biennium/2009.0/Pdf/Bills/Senate%20Pssd%20L egislature/59732.PL.pdf
2Washington State Legislature. (2009). RCW 28A.300.136. Educational opportunity gap oversight and accountability deatinyittee strategy
recommendations. Retrieved froiitp://app.leg.wa.gov/rcw/default.aspx?cite=28A.300.136

3 Ibid.
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Community Engagement

The EOGOAC seeks opportunities to engage with families and communities across Wasisrejeuating
student, family, and communityoice isparamountto their work.

In 2016, the EOGOAC hosted two parent engagement panels in Seattle and Yakima, ensuring parent voices frg
both Western and Eastern Washington were heard. The objective wasdierstand how schools, school
districts, and the state can better engage, communicate, and support families and students in Washington.

The panel in Seattle had four parengd,with children in different school districts. Their varied experiences with
schools demonstrated the drastic differences in family and community engagement policies across neighboring
school districts. While some families felt schools engaged in culturally responsive ways, others felt shut out.

In Yakima, one of the panel membeavas astaff member athe Offie of the Education Ombud®©EO), as well

as a parentwhile the other three happened to all be foster care parents with children of different
races/ethnicities. The panel in Yakima shed light on the obstacles faced bydastestudens of color in rural
communities—a demographic often unheard in state policy work, yet in dire need of a more supportive public
education system.

Additionally, the EOGOAC has always sought opportunities to share their work and recommendiltions w
stakeholders across Washington. In 2016, the EOGOAC spoke to educators, policymakers, and ctasednity
partnersabout 4SHB 1544t the Ethnic Commissions Conference in Yakima and at the Pave the Way Conferenc
in Tacoma.

Governance and Structure

Canmittee CoChairs
Section 7 of RCW 28A.300.186tes the chair or cahairs of the committee shall be selected by the members
of the committee. The committee echairs for 2016 include:

U Representative Lillian Ort&elf
i Senator John McCoy
U Sally Brownfikl

Committee Staff

Section 7of RCW 28A.300.138sostates staff support for the committee shall be provided by the Center for
the Improvement of Student Learnii@lSL)However, due to funding removed from tkd#S| staffing is now
provided through Spéal Programs within the OSPI. Committee staff include:

U Maria Flores, Director
U Kathleen Callahan, Research Analyst
U Nickolaus Colgan, Administrative Assistant

Committee Membership
Section 4 of RCW 28A.300.186tes theEOGOAEGhall be composed of the tolving members:

U The chairs andanking minority members of the House and Senate Educatiom@ttees, or their
designees

U One additional member of the House adfiResentatives ppointed by the Speaker of theodse aml
one additional member of thee®ate gpointedby the President of theehate
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U A representative of th©EO

c:

A representative of th€ISlin the OSPI.

Publ i c

Edu¢

U A representative of federally recognized Indian tribes whose traditional lands and territories lie within
the borders of Washington State, dgsated by he federally recognized tribes

U Four members appointed by the Governor in consultation with the state ethnic commissions, who

represent the following populations: Africalimericanslatino/aAmericans, Asian Americans, and
Pacific Islander Ame@ans.

Figure I. Committee Members

Name Representing

Carrie Basas

Office of the Education Ombuds

Sally Brownfield

Tribal NationsGovernor's Office of

Fiasili Savusa

Commission on Asian Pacific American Affairs (Pacific
Islander)

Represatative Lillian Ortiz
Self

House of Representatives

Frieda Takamura

Commission on Asian Pacific American Affairs (Asian
American)

Wanda Billingsly

Commission on African American Affairs

Suzy Martinez

Commission on Hispanic Affairs

Superintendent Randyorn

Office of Superintenent of Public Instruction

Representative Kevin Parke

House of Representatives

Senator John McCoy

Senate

Representative Sharon
Tomiko Santos

House of Representatives

Senator Pramila Jayapal

Senate

Senator Steve Litzow

Senate

Figure Il. Committee Member Alternates

Name Representing

Bernard Thomas

Tribal NationsGovernor's Office of

Mele Aho Commission on Asian Pacific American Affairs (Pacific
Islander)

Julie Kang Commission on Asian Pacific American Adfgdsian
American)

James Smith

Commission on African American Affairs

Deputy Superintendent Gil
Mendoza

Office of Superintendent of Public Insttion

Ricardo Sanchez

Commission on Hispanic Affairs

Yasin Abshir

Office of the Education Ombuds
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Closing the Opportunity Gap in Washington’'s Public Edug¢

Fourth Sibstitute House Bill 1541

Fourth Substitute House Bill 15%gassed during the 2016 legislative session. This bill outlines strategies to close
opportunity gaps in Washington and is based on recommendations made by the EOGOAC. Topics addressed if
4SHB 1541 include: (1) student discipline; (2)oadlr cultural competence; (3)structing English language
learners; (4) English language learner accabitity; (5) disaggregated student data; (6) recruitment and
retention of educatorsand (7) integrated student supports and family engagement. Figure Il outlines the
changes and provisions to state law due to 4SHB 1541.

Figure Ill. Changedue to Fourtth Substitute House Bill 1541

New Changes due tBourth Substitute House Bill 1541

1 Suspension and expulsions must have an end date of no more than tl
length of one academic term (as defined by the local school board).

1 Prohibitsdistricts from imposing a longrm suspension as a form of
discretionary discipline.

1 School districts must provide educational services to students who ha
been suspended or expelled.

1 Educational services should be comparable, equitable, and appropoia
the regular education services.

1 Adds a tribal representative to the Student Discipline Task Force.
1 Requires school districts to annually disseminate discipline policies ar
procedures to students, families, and the community.
1 Requires school distristto use disaggregated data.
1 Requires school districts to periodically review and update discipline
Student rules, policies, and procedures.
Discipline ! Requires he Washington State GMSBDNODI

create model school discipline policies and proaeduand post them by
December 1, 2016. (School districts must adopt and enforce policies |
2017-2018 school year.)

1 The OSPI must develop a training program to support implementatior,
discipline policies/procedures.

9 School districts are strongly encoueabto provide training to all school
and district staff.

1 School districts must convene a meeting with student and respective
guardian(s) within 20 days of suspension or expulsion. Families must
access to, provide meaningful input on, and have thearpmity to
participate in a culturally sensitive and culturally reengagement plan.

1 Revises data sharing and research agreement provision for the
Administrative Office of the Courts.

4Washington State Legislature. (2016). Fourth Substitute House Bill 1541. Implementing strategies to close the educatitunaitygpp. Retrieved
from http://lawfilesext.leg.wa.gov/biennium/2018 6/Pdf/Bills/Session%20Laws/House/1534.SL.pdf
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Educator and
Cultural
Competence

Instructing
English
Language
Learners

English
Langiage
Learner
Accountability

Disaggregatec
Student Data

Opportunity Gap in Washington’s Public

The OSPI, in collaboration with partr@rganizations, shall outline
professional development and training in cultural competence that mu
be aligned with the PESB standards and include foundational elemen
cultural competence, focusing on multicultural educatiprinciples of
English laguage acquisition, and best practices to implement the triba
history and culture curriculum.

Strongly encourages school districts who are under improvement stat
to provide culturally competent professional development and training
for classified, cerficated instructional, and administrative staff.
TheWSSDAIn collaboration with partnering organizations, must devel
a plan for the creation and delivery of cultural competency training.
OSPI shall develop and make available a professional devetbpme
program to support the implementation of the evaluation systems
required by RCW 28A.405.100. Training should include information
regarding best practices to implement the tribal history and culture
curriculum, and must be aligned with PESB and cultgadpetency
principles.

Before implementation of revised evaluation systems, school districts
must provide professional development that includes foundational
elements of cultural competence, focusing on multicultural education
principles of English rguage acquisition.

By the 20192020 school year, all classroom teachers assigned using
Transitional Bilingual Instructional PrograiB(P funds must hold an
endorsement in bilingual education or ELL.

Removes the requirement for the OSPI to report to the legislature on
evaluation system for measuring increases in English academic profic
of eligible pupils.

The OSPI shall identify schools in the top 5% of schoolgheithighest
percent growth during the previous two school years in enrollment of
English language learner students compared to previous enrollment
trends. Schools and school districts identified are strongly encouraget
provide cultural competence pro$sional development and training
developed under RCW 28A.405.106, 28A.405.120, and Section 204 ¢
4SHB1541.

Requires the OSPI to convene a task force to review the U.S. Educati
2007 Race and Ethnicity Reporting Guidelinesdeeklop guidance for
the state.

Starting in the 20148 school year, the OSPI must collect and school
districts must submit all studerevel data using federal guidelines. Dat
must also be disaggregated further for African American, White, Asiar
multiracial categories.

pg.10
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Closing the Opportunity Gap in Washington’'s Public Edug¢

1 By August 1, 2016, the only student data that should not be reported 1
public reporting and accountability adata where the school or school
district has fewer than ten students in a grade level or student subgro
This expires Augst 1, 2017.

1 The OSPI shall make certain reports available on the internet that incl
U Percent of classroom teachers per school district, disaggregated t

Recruitment race/ethnicity.
and Retention U Average length of service of classroomdiears per school district an
of educators per school, disaggregated by race/ethnicity

1 Disaggregated classroom teacher data should follow the guidelines
described in28A.300.0421(1for student kvel data.

1 Requires Department of Early Learning to create a community

Transitions information and involvement plan that will inform hortmsed, tribal,
and family early learning providers of the Early Achievers Program.

1 Establishes the Washington Integrated Student Supports Protocol (W
and outlines W SSP's Framewor k.

1 The OSPI shall create a work group to determine how best to implem
the WISSP Framework throughout the state.

Integrated 1 Strikes the requirment that the Learning Assistance Program (LAP)
Student expenditures be consistent with provisions28A.655.235The bill also
Services and strikes the requirement that th©SPI must approve any commumit
Family based organization or local agency before LAP funds can be spent fo
Engagement readiness to learn. Now, Bool boards must approve any community

based organizatioor localagency in an open meeting before LAP fund
may be expended for Readiness to Learn composiembe included in
the framework.

! Reestablishes th€ISlat the OSPI.
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Closing the Opportunity Gap in Washington

Recommendations

Introduction

The term\W@pportunity gagXefers tothe systemic inequity in the education system that structurally
disadvantages certain demographicssaidents When educational opportunity gaps exist, achievement gaps
form. Achievement gaps have been a#educationsystenu Egure o
IV demonstates that, regardless of incontevel, students of color face inequities in piglkeducation.

Achievement gaps will not close until the education system addresses and alleviates educational opportunity
gaps. Until thenthe public education system is failing our students

Figure IV. Eighth Grade Opportunity Gaps in Math

Eighth Grade Opportunity Gaps in Math (2EA®L6)
Race/Ethnicity Disaggregated by Income Level

Non Low Income ®Low Income

. 62%
e o 350

- 47%
Pacific Islander_ 19%

. 44%
AN o 0506

_ _ 40%
Black/African Amerlcan_ 22%

Race/Ethnicity

. 82%
S . 5506

_ _ _ 32%
American Indian/Alaska Natlve_ 16%

Percent of Grade 8 Students Scoring Proficient on the Smarter Balance Math Asse

*Data Souce: TheOffice of Superintendent of Publistruction, Student Information Departmer@omprehensive EducationtB@&nd Research System.
*Note: Currently, student race/ethnicity data are limited to the federally mandated race/ethnicity categories. Eisttggregation would reveal
additional opportunity gaps.

TheEducational Opportunity Gap Oversight and Accountability CommiE@&0AGs committed to alleviating
structural inequities, institutionalized racism, and disparate educational opporturiés by students of color
across Washington. Recommendations included in this report cover a wider array of topics, yet all have a
common themeDiminisho ppor t uni ty g apk publiteddtatormsystegPtoblemsia K
education cannot be thoud about or solved in isolation. Positive systemic change requires a complete shift in
the system. It is the hope of the EOGOAC that the following recommendations bring to light policies and
programs that together, create such paradigmshift.
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Closing the Opportunity Gap in Washington’s Public Edug¢

1. Student Discipline

Background

Disproportionalities in school discipline reveal underlying inequities and discriminatory practices within the Americ
public education system. In Washington and across America, students of color, especially African American males
studentswith disabilities, have been suspended and expelled at higher rates than their peers (see Figure V).

Since its inceptionthe EOGOAC has sought to create culturally competent school discipline policies with the intent
reducing these persistent disgportionalities. In 2016, due to 4SHB 1541, the following recommendations by the

EOGOAC have been adopted by law in Washington:

U Exclusionary discipline (suspensions and expulsions) are limited to no more than one academic term (with
exception for the ffense of bringing a firearm to school).

U School districts may not impose long term suspension or expulsion as a form of discretizscgine.

U School districts may not suspend the provision of educational services to a student as a disciplinargrattion
the school district must provide an opportunity for a student to receive educational services during the peri
suspension or expulsion.

U Alternative educational settings should be comparable, equitable, and appropriate to the regular education
servces a student would have received without the exclusionary discipline.

U Families must be given the opportunity to provide meaningful input on the reengagement plan of the suspe
or expelled student.

Implementing the above policies and procedures is a stethe right direction for reducing disproportionalities in schod
discipline. As Washington progresses (see Figure V), ongoing attention, reflection, and action about how school d
policies and practices reduce or exacerbate inequitiesnastled at both the state and local level.

The recommendations outlined below seek to: (1) ensure schools and school districts have successfully implemer
adhered to the school discipline policies developed from 4SHB 1541; (2) support, expand, and thevehamges to
school discipline due to 4SHB 1541; and (3) dismantle the stigoison pipeline in Washington.

Source Washington State Legislature. (2016). flo$ubstitute House Bill 154linplementing strategies to close the educational opportugiép.Retrieved from
http://lawfilesext.leg.wa.gov/biennium/2018 6/Pdf/Bills/Session%20Laws/House/1534 SL.pdf
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Closing the Opportunity Gap in Washington’s Public Edug¢
Figure V. Disproportionalities in School Discipline by Race and Ethnicity

3 Suspension and Expulsion Rates in Washingtornl2KPublic
5 .
3 Education System
L o A .
o3 By Race and Ethnicity
5]
8% 12% 10.24%
T o
g 5 10% 7.95%

= 7.30% 0,
aE 8% 0.05% 6.04%  5.07%
4] § 6% >03% 4.19% 161%  430%
= 0 0, .
cQ 4.17%  3.66% : 3.46%  3.19%

= 0,

0
‘5 ©
g 3 All American Asian Black / African  Latino Native Two or More White
gL Indian / American Hawaiian / Races
o} Alaskan Native Other Pacific
o Islander
H2013 2014 m2015 =2016

*Source: OSPI, Student Information Departnifdte: Currently, student race/ethnicity data are limited to the federally mandated race/ethnicity
categpries. Further disaggregation would reveal additional opportunity ga@{ dz& LISY RSR ' yR 9ELISt ft SRQ Ay Of dzRS
suspension, and expulsion.

f2

Recommendations

1A. Require Annual School Discipline Reports for All School Dsstrict

Credible school discipline data that appropriately identifiesblemsare needed to hold the education system
accountable for reducing disproportionalities in school discipliitee EOGOAC recommends the Legislature
adopt a mandate: &hool districtsmust publishannualschooldisciplinereports, beginning the 2012017
school yearReports musprovide disaggregatesichooldiscipline data for the school district asvhole, and for
each school within the district. Theseportsshall be submitted tahe local school board, th©ffice of
Superintendent of Public Instructio®@EP), and parent or community governance grawpithin the school
district. School discipline reports must include the following

information:

i

Number of stuénts suspendedndexpelled by race and
ethnicity in conjunction with the following variables: students
with disabilities, foster care children and youth, English
learners, homeless studentsiigrant children and youthand
low-income students.

How schools and the school districeaaddressing the
academic and social emotional needs of the students (e.g.
trauma informed practices)

What systemschools and the school district are utiliziiog
support suspended and expelled students (e.g. partnesship
with communitybased organizadins)

This type of data reportingligns
withWas hi ngt on’ s
Planfor the Every Student
Succeeds Act (ESSA). Under the
ESSA, schools and school districts
will be held accountable for
supporting all students, particularly
those that have been historically

underserved.

Source:
http://www.k12.wa.uESEA/ESSA/pubdocs/W4
shingtonESSADraftConsolidatedPlan.pdf? _sm|
u_=iVVsFbWRSgWagcM@part 6)
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Closing the Opportunity Gap in Washington

U Learning time lost when students are sent out of classrooms for an entire period or multiple periods. (This
will require school districts to create tracking and reporting systems that schools can adopt and implement.)

If Recommendation 6isS implemented, district employees responsible for creating the proposed annual school
discipline report must receive annual training in data analysis. This is imperative, as school discipline reports
must contain crediblgconsistent and transparentata.

1B.School Improvement Plans Must Addresisfpoportionalities in School Bcipline

¢tKS 9hDh!/ NBO2YYSYyRa GKS hFFAOS 2F {{idz2RSYyild IyR {
section to the school improvement pladocument.In this section, schools and school districts shall be required
to first, identify any disproportionalities in school discipline and second, create a plan for how the school will
effectively address and reduce disparities and inequities ingliise. When creating action plans, schools and
school districts must reference best practices that have already been established, as well as collaborate with
other schools in Washington that have had success.

1C. Provide Educati@hServices to Suspendeshd Expelled Students

By law, school districts are required to provide students who have been suspended or expelled with an
alternative educcanphrabie, sgeitable, rmigd apdraptiatd ts the regular
education services a student would\ereceived without the exclusionary disciplitte

Currently, the extent to which alternative education services are offered and the quality of those services vary
drastically across schools, school districts, and the state. To ensure greater unifanmofy the state, the

EOGOAC recommends the Legislatapecify inlawg K G WO2 YLI NI 6f S Sljdza il of SJ

alternative education settings meang.helegaldefinition of alternative education serviceshould include the
following criteria:

U Deliveed through the duration of the administrative school discipline process.

U Aligned to the educational outcomes required for the student to complete their education.

U Provides necessary support materials and resources that allow for continued learnirigfg, book,
wifi, access to communitgased organizationsandaddtional staff timé

U Provides reasonable accommodations enabling academic and-saudgional success (e.gauma
informed practice%and principles ofJniversal Design for Learnfyg

5Washington State Legislature. (2016). Fourth Substitldese Bill 1541, Section 10fplementing strategies to close the educational opportunity gap.
Retrieved fromhttp://lawfilesext.leq.wa.gov/biennim/2015-16/Pdf/Bills/Session%20Laws/House/1584.SL.pdf

6 Helping Traumatized Children. (nd). Six Elements of School Operations Involved in Creating é5€raitiva School. Retrieved from
https://traumasensitiveschools.org/traumandlearning/theflexible-framework/

7 National Center on Universal Design for Learning. (2014). Universal Design for Learning Guidelines. Retrieved from
http://www.udlcenter.org/aboutudl/udiguidelines_theorypractice
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1D. Ensure Families Have the Opportunity to Provide Meaningful Feedback Regasdisggension and
Expulsion

By law, school distristare required to conveneraeeting with the student and their parents ongrdians
immediately after longerm suspension or expulsidis stated irRCW 28A.600.022Fafilies must have
access to, provide meaningful input on, and have the opportunity to participate in a culturally
sensitive and culturally responsive reengagement glan

TheEOGOAC recommends tkSPhold school disticts accountable for adhering to this statequirement

To be in compliance, school districts musst and foremost, ensurstudents andamilies understangchool
discipline procedures and due process righitdditionally, the OSPI must enforce antea districs must

adopt family engagement practices already in place.example, if a family speakdanguage other than

English at home, the school must provide a translator at the time of the meeting(s). Likewise, school discipline
meetings need tde scheduled at a time and place convenient and accessible to the family.

1E Reengagement Plans for Every Student who has B&espended or Expelled

In alignment with theStudent Disipline Task Ford® the EOGOAC recommends all schools be required to
create and implement individualized reengagement plans for every student who has been suspended or
expelledthrough the duration of the administrative discipline proces$hese plans mu#clude the following
information: (1) the alternative education setting that will be offered to the student for the duration of the
suspension or expulsion; (2) the academic and social emotional supports and interventions (e.g. trauma
informed practiceythe alternative education setting will provide the student; (3) the academic and social
emotional supports and interventions the school will provide the student upon return; (4) academic and non
academic goals for the student to work towards; and (5) leolvcators and family will support the student in
achieving these goals. Every aspect of the reengagement plan should be culturally responsive and address the
specific needs of the student.

Schools must create reengagement plans in collaboration witlstilgent and his/her family. As stated in
Recommendation 1,&his will require schools to provide opportunities for families to provide meaningful input,
including translation services when necessary.

One person peschool districtwill be responsible for overseeing the creation and implementation of
reengagement plans for all suspendeand expelled students within a schodistrict. This job duty must be
given to the district family engagement coordinator or somewredl versed in family engagement practices.
Whoever is selectedhall guarantee the following: (1) comparable, equitable, and appropriate educational
services are offered to all suspended or expelled students in the school district; (2) all familiekéhave t
opportunity to provide meaningful inpuhroughout the entire administrative discipline proce$3) all schools
are providing translation services when appropriaed (4) all schools create, follow, and track reengagement
plans.

8 Note: Meeting must occur within 20 days oflenger m suspensi on or expulsion, and no | ater than
9 Washington State Legislature. (2013). RCW 28A.600.002. Suspended or expelled sRedgagement plan. Retrieved from
http://app.leg.wa.gov/RCW/default.aspx?cite=28A.600.022

10 TheOffice of Superintendent of Public Instruction. (2017). Student Discipline Task Force. Retrieved from
http://www.k12.wa.us/StudentDiscipline/TaskForce.aspx
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1F. Break the Schoeto-Prison Pipeline

aYoung people who drop out of high school, many of whom have expetisumsm@ension or
expulsion, are more than eight times as likely to be incarcdi@tehose whgraduated'é

The schooto-prison pipeline refers to school policiasd practices that push students out of classrooms and
into the juvenile and/or criminal justice systefhOne study found that, of incarcerated youth in a state facility,
80% had been suspended and 50% had been expelled from school prior to incarcEration.

In Washington, students of color (especially African American and American Indian/Alaska Native males) are
suspended and expelled at a much higher rate than their White peers-(see: V. In effect, students of color

are at a greater risk of falling victim to the schaoolprison pipeline. Dismantling the persistent schtmprison
pipeline is dependent upon improving the reintegration process for students who have been suspended or
expelled.

A comprehensive and ingated support system specifically designed for students who have been suspended or
expelled will increase reengagement rates and decrease dropout rates, thus dismantling thetsgbrisdn

pipeline. Therefore, the EOGOAC recommends the Center for thgghovement of Student LearnindCISLat

the OSPIvork in collaboration with the juvenile justice system, locatuancy boards and alternative high

schools and institutiongo create comprehensive and integrated student supports that reengage youth who
have been suspended, expelled, and/or are at risk of dropping out of schBelcommendation 7advocates

for this work to be included in the Washington Integrated Student Support Profdd&SP)

Py N

11Dignity in Schools. (2011Hact Sheet on School Discipline and the Pushout Problem. Retrieved from
http://www.dignityinschools.org/files/Pushout_Fact Sheet.pdf
2 National @uncil on Disability. (2015Rreaking the Scho@b-Prison Pipeline for Studénwith Disabilities. Retreived from

https://www.ncd.gov/sites/default/files/Documents/NCD _STPP_Report.docx
13| eone andNeinberg.(2010). Addressing the unmet educational needs of children and youth in the juvestite jand child welfare systems, 11.
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2. Teacher RecruitmenHiring, and Retention

Background

The teacher workforce in Washington does not reflect the racial and ethnic diversity of students in Washington. Ai
20152016 school year, about 90% of tders identified as White, yet only 56% of the student body identified as Whi
In opposition, only 4% of teachers identified as Latino/a, while 22% of Washington studernifiédersLatino/a (see
Figure VIlf There is also a large gender gap amoraskihgton teacherdn 20152016, only 23% of teachers identified
as male, while 73%lentified as femalé These differences have led to a teacher workforce that significantly lacks m
teachers of color.

As the student body in Washington grows more ddeg Washington musecruit, hire and retain more teachers of colo
and male teachersThe capacity for schools to understand the broad range of experiences that students bring into
classroom and how those experiences impact studeatning coulde increased by creating an educator workforce th
is morerepresentative othe diversestudents served. Educators of cottan often contributea deeper cultural
understanding ofamilies and students of color. This knowledge can inform practices ofdblé@agues and address
institutionalized racism often overlooked by schools and school districts.

Additionally, time and energy must be spent on retaining effective educafaa$ racesCurrently in Washington, new
teachers working in school districtsth higher proportions of Black/African American students, Latino/a students, Neé
American students, and/or students living in poverty are more likely to leave teathiogeasing teacher retention rate
will depend upon equipping all educators witke skills and resources necessary to be effective in front of diverse
classrooms.

Successfully recruitindpiring andretaining a diverse educator workforce is also dependent upon increasing teacher
salaries and reducing teacher debt. Among other findrstiartfalls, Washington is not fully funding staff salaries and
benefits. Article | X of t hleistWamhmougttdaty of $hte athte toCnamkes t
ample provision for the education of all children residing within its borderdyout distinction or
preference on account of race, color, caste, or.$8m 2012, due tdviccleary vs. Washingtothe State Supreme
Courtruled thatWashingtonis not sufficiently funding basic education, and thus is violating the State Constitution.

To uphold this constitutional amendment, Washington mrestruit, hire andretain a more diverse educator workforce,
prepared to teach every child effectively and equitably. As outlined in the recommendations below, this will require
policies that: (1) in@ase teacher salaries and reduce teacher debt; (2) expand and refine teacher certification pathj
and (3) better prepare teachers for diverse classrooms.

SourcestOSPI Washington State Report Céatth(//reportcard.ospi.k12.wa.us/summary.aspx?grouplevel=District&schoolld=1&reportL evel=State&yrs=2015
16&year=2015L6; 2bid; ®ibid; *Professional Educator Standards Bo2616). PESB Annual Report. Retrieved from
http://data.pesb.wa.gov/retention/leavers/new/ethnicity
SConstitutionof the State of Washington. (1889).Article IX Education. Retrfemmchttp:/leg.wa.gov/LawsAndAgencyRules/Pages/constitution.aspx
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Figure VII. Racial and Ethnic Demographics of Students and Teachers in Washingtor2(P@B)5

Race/Ethncicity of Students and Teachers in Washington {2016)

m Teachers m Students

B 1.5%
N 7 .4%

it ——— 89.9%
White . 56.19%0

0.2%
1.0%

I 1.2%
Bl 4.4%

B 2.6%
N 7.3%

0.7%
1.3%

Bl 3.9%

Two or More Races

Native Hawaiian/Other Pacific Island
Black/African American

Asian

American Indian/Alaskan Nativ

Latino/a 22 4%

*Source: OSPI Washington State Report Card. (2016).
Recommendations

2A. Expand Pathways to Teacher Certifications
The EOGOAC gports the Professional Educator Standards BoaRESPBand the OSPI budget request
expand teacher certification pathways and recommends the Legislampprovethis budget request

Recruiting a diverse teacher workforce will require mpaghways to teacher certificatio®€ommunity colleges
in Washington must be able to offer credible coursework thilawsstudents to become paraducators or
certified teachers. Moreover, transferring credits from community colleges to teacher prepamtgnams
needs to be less restrictive.

The EOGOAC has made these recommendations previously: SectionPs@2tbfSubstitute House Bill 1541
(4SHB 1541tasked the PESB with creating new pathways to teacher certification. Since then, the PESB has bee
working on expanding and refining these pathwayscdntinue their work, the PESBcollaboration with the
OSPsuWbmitted a budget proposal (20330 1 7 b i e n n iRagmdst foe Expanded Adeinative Route for
T e ac her s¥(sEeAppendixid™

If approvedihe PESB will increase the Alternative Route program and the Educator Retooling program. Both
programs seek to addss the requirement for equitable access to educators under the Every Student Succeeds
Act(ESSAJnd the state Equity Plahas well as address the current teacher shortage by developing a strong
career ladder for par@ducators and certified teachers.

14 OSPI and PESB. (2015). Request for Expanded Alternative Route for Teachers Funding PA. Retrieved from
http://www.k12.wa.us/LegisGov/2016documents/HZESBAItRoutRetooling.pdf

151bid.

BOSPI (2014) Washington State’'s EnsurinegdflBgui table Access to Excell e
http://www.k12.wa.us/TitlellA/EquitableAccess/default.aspx
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2B. Mandatory Teacher Certification Requirement

The EOGOAC recommenttie® PESB add a graduation requirement thalt teacher preparation programs in
Washingtonmust adhere to All studentsmugt take and pass the Washington Stateacher certification test
before graduation

Currently, students are graduating from teacher
preparation programs without the final credential
that certifies them as a licensed teacher in
Washington. As a result, teacher candidates are
burdened with finding the time and money take
and pass WasclSkille geand @ohtesnt
Knowledge Tedf (required in order to become a
certified teacher) posgraduation. Making both
tests a necessary requiramt of all teacher
preparation programs will guarantee students who
graduate can immediately enter into the teacher
workforce.

2C Mentorship Programs in Higher Education

The EOGOAC recommends all teacher preparation programs in Washington provide marmiq®gramsto
teacher candidates of coloiMentorship programs will ensure teacher candiabf color feel supported in a
predominately White educator workforce. For example, thertinez Foundatio* provides scholarships and
supportsfor teacher candidates of color committed to equity in education and giving back to their communities.

2D. Increase State Funding for Teacher Salaries

To effectively recruit, hire, and rataa high quality and diverse educator workforce, the EOGOAC recommends
the Legislature start fully funding teacher salaries and bendight now, state allocated funds for teacher
salaries ardoarely livable wages for the level, knowledge, and skilteacherswhich contributego the teacher
shortages many school districts in Washington are experiengingy 28A.400.2%Irecognizes that,

“providing students with opportunity taccess a worlelass educational system depends on our
continuing ability to provide students with access to wecldss educators? A worldclass

educator workforce is, first and foremost, dependent upon fair and reasonable teacher salaries.

In 2012 the Compensation Technical Working Group (CTWG) published a report outlining how much money the
state shouldbe investing in teacher salaries and benefit§he top priority of the CTWG was to increase starting
salaries for educators. Based on a comparatb®r market analysis using Bureau of Labor Statistics, the CTWG
recommended salaries for beginning teachers and educational staff associates increase from $33,401 to
$46,687. This means the state would pay an additional $15,286 per beginning educati5)he

170OSPI. (2016). Certification: Teacher Assessments. Retrievedifromvww.k12.wa.us/certification/Teacher/teachertesting.aspx

18 Washington State University. College of Education: The Martinez Foundation. Retrieved from
https://education.wsu.edu/newsroom/features/themartinezfoundation/

19Washington State Legislature. (2009). RCW 28A.400.201. Enhanced salary allocation model for educator developmentatiwhebetifinical
working groupReport and reommendation. Retrieved fronmttp://apps.leg.wa.gov/rcw/default.aspx?cite=28A.400.201

20| bid.

21 The Compensation Technical Working Group. (2012). Final Report. Retrieved from
http://www.k12.wa.us/Compensation/CompTechWorkGroupReport/CompTechWorkGroup.pdf
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Teacher Compensation
in California

Salary Bonus Initiative

UnderCal i forni a’ A
Program of Loans fatducation
(APLE), credentialed math or scienct
teachers or education specialists
working at a California-k2 public
school ranked in t& lowest 20
percent on theacademic
performance ingxare eligible to

receive a bonus of $2,000.

S

Source:
http://www.csac.ca.gov/pubs/aple/aple for cred
entialed teachers fact sheet.pdf

Loan Forgiveness Program

California’ s APL
level loanforgiveness program.
Paticipants (must be certified
teachers)f the APLE program are
eligible for loan assumptions
payments up to $19,000 of their
outstanding educational loans in
return for four consecutive years of
service in a CaliforniaX2 public
school ranked in the logast 20
percent on the academic
performance index.

Source:
http://www.k12.wa.us/LegisGov/2016documents
/|AG-TeacherShortagePlaceholder.pdf

Opportunity

Gap in Washington’s Public

Washington State Equity Plpublished by the OSPI recommended
the Legislature fund starting salaries at the rate recommended by the
CTWG?

The EOGOAC recommenth® Legislaturancrease teacher salaries
at the level identified by CTWG and by the O8#h the necessary
adjustment due to inflation Moreover, in order to maintain a
competitive compensation package, annual adjustments must be
made to educator salarigs account for inflation.

ssumpti on
2E. Create differential Compensation Workgroup

In 2011, the Legislature formed a Compensation Technical Working
Group (CTWG) for the purpose of developing an enhanced and
collaboratively designed teacher salary allocation modlae CTWG
published final recommendations in 20Ithe EOGOAC recommends
the Legislature convene workgroup tasked with identifying roles,
types of bonusesand differential compensation options that
incentivize working at high needs schools.

The worlgroup must start by reviewing the work and
recommendations of the previous Compensation Téchin
Workgroup. From there, the new workgrogpall investigate how the
following can provide more equitable education services:

U Teacher salary bonus initiativesincentivize working at high needs
SGhepls | udes a state

U Accountability measures regarding teacher salary bonus initiatives
U Salary bonus structure to minimize teacher turnaver

U Localized compensation packages vs. statewide compensation
packages

U Distribution ofstatewide compensation packages

U Research regarding the benefits athidhwback of differential
compensation packages

i Ways to recruit, hire, and retain highly effective educators in our
schools with the largest opportunity gaps

2F. Fund a Washington S&@lLoan Forgiveness Prografar Teachers
TheOSPhndthe PESB requested funding for a loan forgiveness
program as part of their teacher shortage decision package for the
20152017 bienniunt3 The EOGOAC recommends the Legislature
fund this loan forgivenes program.

Currently federalloan forgiveness programs are the only option
available to teachers in WashingtasegAppendix i A Washington

220SPI. (2015). Washington State Equity Plan: Ensuring Equitable Access tot Extetkors. Retrieved from
http://www.k12.wa.us/Titlel|A/EquitableAccess/2015EquityPlan.pdf

20SPI. (2016). Teacher Shortage AG. RetrievedHriomy/www.k12.wa.us/LegisGov/2016documents/AlzacherShortagePlaceholder.pdf
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State loan drgivenes program could help districts to recruit, hiand retain more educators, asell as
incentivize highly qualifietkachers to work at high needs schools.

2G.Increasethe Capacity of theGrow Your Own Teacher Strategy

The EOGOAC recommends expanding the capacity and reach of the Grow Your Own Teeatlegy in

Washington The gow Your Own Teacher strategy aimsiecrease the teacher shortaged diversify the

educator workforce. More specifically, the Grow Your Own Teacher strategy is a grant given to districts to creat
innovative partnerships witteacher preparation programs and commurigsed organizadns. The objective

is to collaborate with one another to recruit, support, and encourage students, parents, school staff, and
community members in lovincome areas to earn teachimgedentials.

D

The PESB has submitted @l ~2019 budget requedo expand the Grow Your Own Teacher Stratage (

Appendix §:24If approvedthe PESB would administer funds as a grant program to school districts. Outcomes of
the grant program include: (1) increasing local teaching capacities; (2) creating a more diversknguoali and
multi-cultural workforce; and (3) increasing the numiediqualified teachers in lowncome areasThe EOGOAC
supports the PESB's budget request to increase theg

2H. Mentor, Encouage, and Support the Educatorkforce of Color
In 1998, Washington State Initiative 200 passed,
creatingRC\W 49.6(3° As stated irRCW
49.60.400 Thé state shall not discriminate
against, or grant preferential tagment to, any
individual or group on the basis of race, sex,
color, ethnicity, or national origin in the
‘ operation of public employment, public
education, or public contracting” The EOGOA
concerned with how this law has negatively affected the dite the educator workforce in Washington.
House Bill 115¢HB 1158), proposed during the 2017 Legislative session, seeks to repeal RCW 49.60.400 for
public ontracting? The EOGOAC is reviewing HB 1158 and is evaluating the iR@0achas had on the
diversity of the education workforce in Washington.

Due tothe limited number of educators of colorite EOGOAC recommends the PESB progiddance and
statewide resourceso school districts on how to develop and implement policies and programs that mentor,
encourage, and support the educator workforce of coldmhe PESEhould also advocate for policies and
programs that support teachers in high needs areasdafcation (e.g. special education and bilingual
education).Community led programs must be forefront to teacher recruitment, hiring, and retention policies.

2The PESB. (2016). Grow Your Own Teacher Strategy. Retrievedtfromww.k12.wa.us/LegisGov/2017documents/PA PESB 2017

19 GrowYourOwn.pdf

25Washington State Legislature. Chapter 49.60 RCW. Discrimisttioran Rights Commission. Retrieved from
http://apps.leq.wa.gov/RCW/default.aspx?cite=49.60

2%Washington State Legislature. (2017). House Bill 1158. Restoring the fair treatment of underserved groups in public empthyra&on, and
contracting. Retrieed fromhttp:/lawfilesext.leg.wa.gov/biennium/201-28/Pdf/Bills/House%20Bills/1158.pdf
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3. English Language Learner Accountability

Background

Statewide poli@s regarding bilingual education and English language learning must adapt to meet the diverse ne

Washington’ s c¢hangi MheStatdTamsidona BilidggahlostructemahProgram (TBIP) is a progr
wit hin Washi ngtndc (REW B3A.$8D)chat Eupportsastuderds with linguistically and culturally dive
backgrounds. The OSPI provides leadership and technical assistance to schools and school districts across Wastk
regarding the TBIP.

The objective of the TBIP is tewiklop language proficiency that enables meaningful access to grade level curricula
instruction. The effectiveness of this program has become increasingly more important in recent years because thj
number of students enrolling in TBIP continues toéase (see Figure VIII).

oWhen linguistically diverse learners enter the public school system, language supports funded thrd
TBIP provide students with equitable access to content instruction in Edégish

Recommendations in this section seekto: () iese TBI P requirements; (2) exp
language instruction; and (3) increase the number of Washington teachers endorsed in bilingual education and/or
language learning.

SourcestThe OSP(2016). Update: Tranainal Bilingual Instruction Program (TBIP). Retrieved from/www.k12.wa.us/legisgov/2016documents/20162-
TranstionalBilinguallnstructionProam.pdf

Figure VIIl. Washington State StudeBhrollment in TBIP
TBIP Enroliment in Washington Overtime
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Recommendations

3A. Adopt Dual Language Instruction as the Preferfia@nsitional Bilingual InstructionaModel

Currently, Washington state recognizes six program riedeailable to school districts when using TBIP funds:
(1) dual language; (2) developmental bilingual education; (3) transitional bilingual education; (4) dmagedt
instruction or sheltered instruction; (5) supportiveainstream instruction; and (6)ewvcomer sipport.?’

State law (VAC 39216(%®) gives school districts discretion to select and implement one of the six TBIP models.
Research, however, has proven dimiguage to be the mogffective English language acquisition model, and
thus should be the preferred TBIP model in Washingfon.

The TBIP Accountability Task Force publishegart in 2015 recommending a requirement that all school
districts adopt andmplementthedual ang u age ToBheRxtend goediblé®ifitis not feasible for

a school district to implement a dual language instructional model, the TBIP Accountalsikitizdrae

recommended schools be required to justify their reasoning to the ®Ré&cilitate this process, the OSPI must
create clear guidance that identifies parameters for when dual language programs are feasible for schools, and
shall provide schooligtricts with technical assistance and guidance regarding dual language program
implementation.

In agreement with the TBIP Accountability Task Force, the BAG recommends revisions be made to
Washington State lawo support the dual language instructical model above all other TBIP modelEhe OSPI
shall enforce and facilitate the process of implementation after the revisions are made.

3B. Increase Funding to School Districts for the
Transitional Bilingual Instructional Program

The U.S. Department &ducaticn emphasizes that
“Paraprofessionals, aides, or tutors may not
take the place of qualified teachers and may -
be used only as an interim measure while the’
school district hires, trains, or otherwise

secures enough qualified teachers to serve it
EL English language] studenfs?

Additionally,Section 303(Rof 4SHBR541 states All*
classroom teachers assigned using funds for
the transitional bilingual instructional
program to provide supplemental instruction
for eligible pupils must hold an endorsent

27OSPI. (2015). Program Models and Services. Retrievechftormiwww.k12.wa.us/MigrantBilingual/pubdocs/ProgramModels. pdf

28\Washington State Legislature. Chapter 380 WAC. Special Service ProgiBransitional Bilingual. Retrieved from
http://apps.leg.wa.gov/WAC/default.aspx?cite=3980

2 Transitional Bilingual Instructional Program Accountability Task Force. (2015). Final Report. Retrieved from
http://www.k12.wa.us/Workgroups/TBIP/pubdocs/TBIPTaskForce Report2015.pdf

30bid.

31 bid.

%2U.S. Department of Education. (2015). Dear Colleague Letter on English Language Learnemartin®@nbef Education Office for Civil Rights and U.S.
Department of Justice Civil Rights Divisipn1617. Retrieved fromhttp://www2.ed.gov/about/offices/list/ocr/letters/colleagueel-201501. pdf
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in bilingual education or English language learner, or bd®This requirement has been adopted by
law and, as stated in Section 2REW 28A.180.048 school districts must be indherence by the 2012020
school year.

Currently,many school districtare hiring instructional aides, such as paducators to fill TBIP positions due to
insufficient funding. For example, in the 262@15 school yeainstructional aides representeabou 46% ofall
teachers assigned using TBIP fuffddoreover, dstricts supplement their state TBIP funds and federal Title Il
funds with local levy dollar§.In the 2013-14 school year, districts reported contributing approximately $24.7
million beyod state TBIP funding to provide Eefllanguage instruction to English learn&Bor school

districts to realistically adog@ C\W 28A.180.048the state will need to increase thereunt of TBIP funds
allocated to school districts for the purpose of hiring certified instructional staff to teach TBIP.

The EOGOAC recommends the Legislature increase the amount of state allocated TBIPScimolgl. districts
shall use the additional TBfihds for the sole purpose of hiring TBIP staff that are certified teachers with
bilingual education and/or English language learner
endorsements.

Bilingual Educator Initiative
Commission on Hispanic Affair

3C. Create 8ilingual Education/English Language Learner

Edu¢

Conditional $holarship Program
The current condional scholarship program fork2
educators in Washington offers teachers the opportunity to

The EOGOAC advocates for grow your o
initiatives seeking to increase the numberj
of bilingual educators in Washington.

pursue, in two years or less, an additional teaching
endorsement. The PESB selects scholarship recipients, whig
the WashingtorState Achievement Coundildminsters
awards and monitors service obligations.

For example, the Bilingual Educator
Initiative, proposed byhe Commission on
Hispanic Affairs, would recruit, train, and
mentor bilingual high school students to
Originally, the conditional scholarship program was only become teachers and counselors.
available to K12 math and science teachers (enacted in 200
under RCW 28A.660.04%)ngrossed Substitute House Bill
1570(ESHB1578) which passed in 2015, amended the
program, extending the scholarship to educators pursuing
endorsements in mathemats, science, special education,
bilingual edeation, English language learnjrmpmputer science education, environmental and sustainability
education, and any other shortage areas as defined byPt8BThe scholarship program was expanded yet
again in 16 underEngrossed Secondlsstitute Senate Bib455° (ESSB 645%0 include educators seeking

For more information:
https://app.box.com/s/9ju/uxid3ogkz561
w71289v1i2c28i3

33\Washington State Legislature. (2016). Fourth Substitute House Bill 1541, Section 106. Implementing strategies to closstitiveabdpportunity gap.
Retrieved fromhttp://lawfilesext.leqg.wa.gov/biennium/2018 6/Pdf/Bills/Session%20Laws/House/1534.SL.pdf

34 Washington State Legislature. RCW 28A.180.040. School board duties. Retrievedfrgapp.leg.wa.qov/RCW/default.aspx?cite=28A.180.040
35 Transitional Bilingual Instructional Program Accountability Task Force. (2016). Update: TBIP, p. 3. Retrieved from
http://www.k12.wa.us/legisgov/2016documents/203@2-TranstionalBilinguallnstructionProgram.pdf

36 Transitional Bilingual Instructional Program Accountability Task Force. (Fii&)Report. Retrieved from
http://www.k12.wa.us/Workgroups/TBIP/pubdocs/TBIPTaskForce Report2015.pdf

37 Ibid.

38\Washington State Legislature. RCW 28A.180.8d000l board duties. Retrieved frdnitp://app.leg.wa.qov/RCW/default.aspx?cite=28A.180.040
39 Washington State Legislature. Engrossed Substitute House Bill 1570. Relating to deealtiitigyffor the educator retooling conditional scholarship
program. Retrieved fromttp:/lawfilesext.leqg.wa.gov/biennium/2014 6/Pdf/Bills/Session%20Laws/House/1570
S.SL.pdf?cite=2015%203rd%20sp.s.%20c%209%20%C2%A7%201

40Washington State Legislature. Engrossed Second Substitute House Bill 6455. Retrieveh fitamfilesext.leg.wa.gov/biennium/2015
16/Pdf/Bills/Senate%20Passed%20Legislature/683%°L.pdf
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endorsements in elementary education aedrly childhood educatiorThe EOGOAC supports the conditional
scholarship program outlined inSSB 645%

In addition, the EOGOAC reconamds the creation of another conditional scholarship program focused
specifically on bilingual education and English language tesrendorsements

When awarding scholarships that support endorsements in bilingual education and English language learning,
the PESB shall give preference to teachers that meet the following requirements:

1. Teachers assigned to schools required under state or federal accountability measures to implement a
plan for improvement (current condition under Section 3=af\\/ 28A.660.0%).

2. Teachers assigned to schools whose enrollment of English language $d@sd@ncreased an average
of more than five percent per year over the previous three years (cugendlition under Section 3 of
RCW 28A.660.0%9).

3. Teachers seeking endorsements in order to be assign#tetd BIRunder the provisions oRCW
28A.180.040(Z% (proposed requirement undeBSHB 190,*° but was never enacted).

In a time of teacher shortages, school distriats struggling to findjualified teachers, especially those
interested in dual languagend bilinguaprograms. The lack of teachers with expertise in bilingual education is
becoming increasingly detrimental to studdaarning, as the number of English darage learnersontinues to
increase. For example, during tB8132014 school yearthe student tostaff ratio (for full time equivalent staff
only)is onefull time equivalenteacherper 171 students served by TBIP furiéls.

The creation of a conditionailingualand English language learrsholarship programvould increase
Washington' s c alphguage instruction byadrtifieel teaclders shat have a bilingual education
endorsementand/or an English language learner endorsement.

“ibid

42\Washington State Legislature. RCW 28A.660.055. Conditional sciplamstjramsRequirementsRecipients. Retrieved from
http://app.leg.wa.gov/RCW/default.aspx?Cite=28A.660.050

43 ibid

44\Washington State Legislature. RCW 28A.180.040. School board ®Retesved fromhttp://apps.leg.wa.gov/rew/default.aspx?cite=28A.180.040
45Washington State Legislature. (2013). Second Substitute House Bill 1680. Implementing strategiestte ethseational opportunity gap. Retrieved
from http://lawfilesext.leg.wa.gov/biennium/2013 4/Pdf/Bills/House%20Bills/16882.pdf

46 Transitional Bilinguahstructional Program Accountability Task Force. (2015). Final Report. Retrieved from
http://www.k12.wa.us/Workgroups/TBIP/pubdocs/TBIPTaskForce Report2015.pdf
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4. Cultual Competence

Background

Quality public education faall students requiresll educators (e.g. school board members, superintendents,
principals, teachers, and paslucators) to be effective in diverse settings. To achieve this, the educat&foce
must first, be cognizant of systemic racism and the inequities of the public education system, and second, de
culturally competent skills and mindsets. Cultural competence is a professional and organizational developm
model designed to pmmote reflective, inclusive, and culturally relevant practices by school professionals and s
systemst Training in cultural competence provides educators with a set of attitudes, respect, awareness,
knowledge, and skills that enable effective workiiossracial, crossultural, diverse contexts.

As Washington switches from the No Child Left Behind Act to the ESSA, professional development and traini
cultural competency will become increasingly more important. The evaluation system under thelB&3% more
value on the ability to wexkebkF éretcteduwdayi oddenondtimate
the ability to design and plan instruction for students with diverse learning styles and cultural
backgroundd a @aeahte'an inclusive and safe learning environment where all students and their
families feel welcome®Mo r e o Reenpbnstrating commitment to closing the achievement gap wi |
one of eight criteria used to evaluate principals in Washington.

Currently, theOSPI is developing a content outline for professional development and training in cultural
competence for school and school district staff (includes classified school staff, district administrators, certifie
instructional staff, and principals). Thisitteng must align to the cultural competence matrix that has been creatq
by the PESBeeAppendix [). Additionally, as stated #iSHB 1541 Tht training program must also include th
foundational elements of culturaloenpetence, focusing on multicultural education and principles of
English language acquisition, including information regarding best practices to implement the tribal
history and culture curriculuré®

As Washington develops and enhances professional dewaoptrainings on cultural competence, it is the hope
the EOGOAC that state law increases accountability measures to ensure schools and school districts provide
educator workforce (e.qg. certified, classified, instructional, and administrativ® stah cultural competence
professional development and training. The objective of the following recommendations is to increase the cul
competence of the public education system in Washington.

Sources!Center for Strengthening the Teaching Professio “ Def i ni ng C uderten forStrengthening thet Teashing Préfes$tamverPoint. Retrieved
from: http://cstp-wa.org/cstp2013/wpcontent/uploads/2014/07/CulturallyResponsivé?PF4.pptx; 24ibid;30S P | . (2016) Washingtdd
Plan. Page 90. Retrieved frdrtip://www.k12.wa.us/ESEA/ESSA/pubdocs/WashingtonESSADraftConsolidatedPlan.pdf? sm_au =iVVsFbWRSqWqc
4ibid; SWashington State Legislature. (2016). Fourth Substlidase Bill 1541Section 204(2)Retrieved fromhttp://lawfilesext.leg.wa.gov/biennium/2015
16/Pdf/Bills/Session%20Laws/House/1584.SL .pdf
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Recommendations

4A. StrengthenCultural Competencdraining for School Board Members and Superintendents

Fourth Substitute House BllI541 t asked the Washington State Schoag
developing a plaffor the creation and delivery of cultural competence training for school board directors and
superintendents in Washington. The content of the
competencematrix for educatorgseeAppendix [). Moreover, it must include foundational elements of cultural
competence, principals of multicultural education, and best practices regarding tribal history and culture
curriculum. As stated iRecommendation 4the EOGOAC recommends incorporating best practices for family
and communiy engagement into the trainings well.

TheWSSDA received money from the Legislature to create an outline of this content. However, more money is
needed b actually implement the training prograrihe EOGOAC recommends the Legislature prottide

WSSDA with additional funding for the purpose of implementitige training program Once implemented, a
minimum annual cultural competence training shall be enadtéor all school board directors and

superintendents in Washington.

4B. RequireCultural Competenc@rofessional Development and Trainifigr Schools andéchool Districts
Under Improvement Status
The EOGOAC recommends the Legislature implement a
state law requiring professional development and
training in cultural competenctor all staff working at
“Required action districts as provided in RC|  schools andchool districts under improvemestatus.

28A.657.030, and disicts with schools that Classified, certifiednstructional, and administrative
receive the federal school improvement graj  staff shall be included in this professionvelopment
under the American recovery and and training.

reinvestment act of 2009, and districts with
schools identified by the superintendent of Currently, schooland school districts under
public instruction as priority or focus are i mprovement status ote
strongly encouragedo provide the cultural| ‘ r e g utd paréakk’in)cultural competence
competence professional development and | professional development and training.

training developed under RCW 28A.405,

28.A.405.120, and section 204 of this act fof i ; ¢ S fa &
classified, certificated instructional, and Section 205 of 8HBL541 froY  Wa UNBy It & Sy (

administrative staff of the school” u EN‘BLH. d;ﬂmﬂﬁmr@ment will hoI_d schocamd
Sourcehttp:/lawfilesext.leg.wa.gov/biennium/2015 school districteaccountable for deeloping the cultural
16/Pdf/Bills/Session%20Laws/House/1584.SL.pdf competenceof their local educator workforce.

St

The EOGOAC recommends changing the Uaagg in

4C.School Improvement Plans Must AddresstGral Competence

The EOGOAC recommends the Office of Student and School SatdesfOSPhdd a cultural competence
section to the school improvement plann this section, schools and school districts must devise a plan for how
they will better equip tkeir educators with the skills and mindsets needed to be effective in diverse
environments. Professional development and training to school staff in cultural competence must be included in
this plan. Adding this to the school improvement plan documentssitte as an accountability measure.

The Office of Student and School Success shall worbliatzoration with the CISlon how the OSPI can
support schools under improvement status with the delivery of cultural competence professional
development and trairing.
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4D. Incorporate Community and Family Resources into Cultural Competence Professional Development and
Training.

“Teachers, administration, and governance caf
of a school di st r i aue'placebasedattrivgesaftheli ng of t h
communi ti e s’cEQGOMNC 2069 Synthesid

Cultural competence training programs for educators shalhichysbe developed in partnership with families
and communitiesHence, the EOGOAC recommends school distantsthe WSSDAseeRecommendation

4A) reach out to families, commnities, and theCISlwhen creating and implementing cultural competence
training programs. Moreover, all training programs shall include best firees for schools and school districts
regarding family and community engagement.

4"TheEOGOAC. (2009). Synthesis of the Recommendations from the 2008 Achievement Gap Studies, p. 8. Retrieved from
http://www.k12.wa.us/WorkGroups/EOGOAC/pubdocs/$sis2008Recommendations. pdf
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5. Family Engagement

Background

Since its inceptionthe EOGOAC has been committed to increasing familyd communi ty engage ||
12 public education system. In 2008, the EOGOAC was tasked by the Legislature to synthesize findings from five
achievement gap studies. Key takeaways from thgir9 syntheskinclude the following:

Engage and welcome families into schools.

Use multiple forms of communication with parents whose first language is not English.
Strengthen schoetommunity partnerships.

Develop relationships between school districts and Native American tribes.

[ e e

It is now 2017 and unfortunately, many of the recommendations have yet to be enacted. Increasing family engage
has been and continues to be a top priority of the EOGOAC. In 2@lBOGOAC recommended the following: (1)
increase allocation for family and community engagement coordinators; (2) require school districts to adopt a fami
community engagement framework; (3) link integrated student supports to resources in thewoity >

Although these previous recommendations are well thought out, none can exist without sufficient funding. Therefo
recommendations below seek to increase state funding for family engagement.

SourceiThe EOGOAC. (2009). Synthesis of¢élserRmendations from the 2008 Achievement Gap Studies. Retrieved from
http://www.k12.wa.us/WorkGroups/EOGOAC/pubdocs/Synthesis2008RecommendatipPEelEOGOA® 6 HAamMc 0 ® / f 23 Ay 3 hLILR NI d
Education System. Retrieved fratp://www.k12.wa.us/WorkGroups/EOGOAC/pubdocs/EOGOAC2016AnnualReport.pdf

Gui ding Statement by Washington’s Fami |egdsBEa

oDevote resources and staff to ensure schools, districts, and OSPI support and grow family and community collabora

Sy3ar3ISYSyid ¢KA& aK2dd R 200dzNJ TNRY aiGdzRSydaQ oA MIMK (KNI dz

community engagement is the undergirding to support the success of all students and families, reduce the opportunity gap,
and develop more culturally responsive and inclusive schools. Schools, districts, and OSPI must recruit, hire, traim, and ret
all staff for this commitment to cultural responsiveness, inclusion, and familynunityschool engagement. Families,
communities, communitpased organizations, civic groups, youth service groups, ethnic and racial affinity and support
groups, and faitkbased organizations provide vital input and wisdom about their students. All staff should leverage this
knowledge to improve school policies and practices. When planning for, or implementing racially and culturally equitable ar
inclusive (e.qg., disabilitgender, faith, language) family and community engagement efforts, schools, districts, and OSPI
must focus on reaching and developing ongoing relationships with families and students whose voices have been lost or nd
heard as well by holding diversityl@n A y Of dza A2y | & O2NB OJI fdzSad 2 aKAy3aIi2y Qs
communities, life experiences, and perspectives and enrich our schools with their input and.&upport
Sourcehttp://oeo.wa.gov/wp-content/uploads/1408Report.2016.11.30.pdf
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Recommendations

5A. Support the 2016 Family Engagement Recommendations by the Office of Education Ombuds

In December 2016, theffice of Education Ombu#(OEO) provided recommendations undgrcond

Substitute House Bill 14#*o0 the Legislature on how to develop and sustain meaningful, culturally responsive
school and family partnerships. More specificatiyy OEO recommended the following:

1. Adopt as the state’s commitment to f aS8AHFamilyend
and Community Engagement Workgroup (seenily Engagement Backgrognd

2. Form a multyear statewide workgroup that brings direct
family, educatoyand community voices togethév create a
framework forimplemet i ng t he EOGOAC’ ¢
community engagement recommentilans.

3. Devote adequate resources to this stéégel workgroup to
conductcommunith ased meetings to d
experiences statewide and support cultural responsiveness,
languaye access, and other forms of access (e.g., supporting
nontraditional families and guardians, providing for disability
accommodations) from the outset of planning athtoughout
implementation.

4. Fund a comprehensive system of education with family anc
community engagement as a foundation.

The EOGOAC supports the four recommendations made by the OEO, and advises the Legislature allocate
additional funds to the OEO to ensure they Yathe capacity to facilitate and implement a muljiear

statewide family engagementworkgroup, effectively advancingparent and community engagement across
Washington.

5B. Increase State Funding for Family Engagement

In 2014, Section 502(4) &hgrossed Substitute Senate Bill 6¥@stablished the prototypical schools funding

mo de |l for family engagement: 0.0825 ‘“parent invol
equivalent students at thelementary school level (8" Grade). There are many problems with this current
funding structure. First, it i®r elementary schools only, meaninigere are currently no funding models for

family engagement coordinators at the middle or high scheatk. Second, the funding is not restrictithusit

is upto school distict discretion to determine how state allocated family engagement funds aretspaidoes

not necessarily have to go towards family engagemehird, small districts, especially thoowith 4000r fewer
students, will not be able to hire even one family engagement coordinator for the school district. For exémple,
a school district has 190 full time equivaletiidents at the elementary level, the district will only receive
$1,243, vhich is considerablnsufficient.

48The OEO. (2017). Home. Retrieved fitoin://oeo.wa.gov/

“Washington State Legislature. (2016) . Second Substiamilyengagétmentse Bi | |
coordinat or " http:Raeviilgséxideg.evalgobrermiom/2018 6/Pdf/Bills/House%20Passed%20Legislature/1828 lpdf

50\Washington State Legislature. (2014). Engrossed Substitute Senate Bill 6002. Relating to fiscal matters. Retrieved from

http://a pps.leg.wa.gov/documents/billdocs/201B4/Pdf/Bills/Senate%20Passed%20L egislature/68F_. pdf
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The EOGOAC recommends the Legislature revise the statewide prototypical funding model for family
engagement to ensure all school districts in Washington have at least one family engagement coordatator
the elementary,middle, and high school level$n other words, all school districts in Washington, regardless of
size, would have three family engagement coordinatérem there, a revised prototypical schools funding
model shall be used to determif@w many mordamily engagement coordinators will be allocated to each
school districtThis will ensurdargeschool districtgeceivesufficientstate-level fundingto hire the necessary
number offamily engagment coordinators for their student body.

Based on this,avisions toRCW 28A.150.28Yshallincludethe following

1. All school districts shall have, at minimum, one family engagement coordinator at the elementary, middle,
and high school leve (3 total).
2. The following prototypical schools funding model shall be used to determine if the school district shall
receiveadditional fundingor family engagement coordinators:
U 1.0 parent involvement coordinators shall be allocated per 400 fu# taquivalent students at the
elementary school level (K t&"&rade)
U 1.0 parent involvement coordinators shall be allocated per 432 full émevalent students at the
middleschool level (Grade 7 t0.8)
U 1.0 parent involvement coordinators shall be alltethper 600 full time equivalent students at the
high school level (Grade 9 to 12)

All statefunding allocated to school distcts for family engagement mudte restrictive, meaning school
districts are required to spend this money on hiring family engagent coordinators.

51Washington State Legislature. RCW 28A.150.260. Allocation of state funding to support instructional program of basio-@isit#tidion formula
Prototypcal schoolsEnhancements and adjustmer®eview and approvdEnroliment calculation. Retrieved from
http://apps.leg.wa.gov/rcw/default.aspx?cite=28A.150.260
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6. Disaggregated Student Data

Background

Careful analyses of student outcomes by race and ethnicity are critical for understanding the educational opportu
gaps that exist within classrooms, schools, school distrand education systems. The EOG@d\©@cates for better
usages of data to improve studerdrning and school performance. Additionally, data on student outcomes need to
disaggregated by race and ethnicity to the furthest extent possible and sésdui®| districts must be held accountabl
for appropriately and effectively interpreting student level data.

Currently, the OSPI collects student racial and ethnic data in the Comprehensive Education and Data Research S
accordance with federal gdance mandated by the U.S. Department of Education. Federal race and ethnicity categ
include: (1) Hispanic or Latino; (2) American Indian or Alaska Native; (3) Asian; (4) Black or African American; (5)
Islander or Native Hawaiian; and (6) \tVte . I f students select more than o
races’

In 2010, the OSPI began collecting disaggregated data for Asian American and Pacific Islander (AAPI) students, [
unique opportunity to examine the differencesvealed by disaggregated data. In 2013, The National Commission ol
Asi an American and Pacific |Islander Research in Ed
opportunity gaps for KL.2 AAPI students (see Figure' Xnalyses such abése enable more targeted supports to

students in need, as schools, school districts, and the state can more clearly understand where educational oppor
gaps exists.

The EOGOAC has advocated for collecting and reporting disaggregated data fofealéthtty recognized race and
ethnicity categories. Per these recommendations, 4SHB 1541 mandates, by the@¥1Zchool year, the OSPI collect
and school districts submit all studelsvel data using the federally mandated categories with the following
modifications:

native to the United States with African ancestors; (b) further disaggregation of countries of origin
Asian students; (c) furthedisaggregation of countries of origin for Asian students; (d) For students
report as multiracial, collection of their racial and ethnic combination of categdries

“(a) further disaggregation of the Black category to differentiate students of African origin and Stuizl

The recommendations in this section seek to support schools, school districtsegarmdinmunities, and the OSPI in
transitioning to an education system that collects, uses, and engages with disaggregated student level data for the
purpose of recognizing and closing educational opportunity gaps.

SourcestNational Commission on Asian Aritan and Pacific Islander Research in Education. (2013). The Hidden Academic Opportunity Gaps Among Asian A
and Pacific Islanders: What Disaggregated Data Reveals in Washington State. Retrievedhffamre.igeucla.org/wpcontent/uploads/2015/09/iCount
Report TheHidderAcademieOpportunityGaps 2015.pglPWashington State Legislature. (2016). Fourth Substitute Hdlle5B1, Section 201(1).
Retrieved fronhttp://lawfilesext.leg.wa.gov/biennium/2018 6/Pdf/Bills/Session%20Laws/House/1584 SL.pdf
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FigureX: Disaggregated Data féxsian American & Pacific Islander (AARI)L2 Students inVashington (2013)
By Free and Reduced Lunch (FRL) Enrollment

16% 1 15.0%
14%
12% 11.0%
o
o AAPI
¥ 7.7% Enrollment,
¥ 6.5% 7.0%

6%

4%

2%

0% -

Vietnamese Guamanian/Chamorro Samoan Other PI

& Total Enrollment & FRL Enrollment

*Sourcehttp://care.igeucla.org/wpcontent/uploads/2015/09/iCounReport TheHidderAcademieOpportunityGaps 2015.pdf

Recommendations

6A. AdoptTraining andGuidance Proposed by the Race and Ethnicity Student Data Task Force
Fourth Substitute House Bill 1541 established the Race and Ethnicity Student Data (RESD) Task Force charged to
develop race and ethnicity guidance for the state. As statetSHB 1541

0The guidance must clarify for students and families why information about race and ethnicity is
collected and how students and families can help school administrators properly identify them.
The guidance must also describe the best practices for schooimasitmators to use when

identifying the race and ethnicity of students and famil&®s.

The RESD Task Force has met monthly since August 2016 and will publish race and ethnicity guidance for
Washington in July 2017. The RESD Task Force is still in thespobéormulatingnd finalizing
recommendationsTheEOGOAC supports their wods they advocate fadisaggregating race and ethnicity
student data to the furthest extent possible. Additionally, the RESD Task Force is committed to creating
guidance that (1) promotes racial equity; (2) creates systemic change; (3) advocates for racial and ethnic
underserved populations; and (4) better serves all communities in Washington.

The EOGOAC supports the work of tRESOrask Force, and recommends the Legislatad®pt their
proposed race and ethnicity guidance publishedJaly2017.

6B. Requirdghe Use of Cross Tabulatismvhen Analyzing Student Outcomes
The EOGOAC advocates for effective and accurate analyses of student leviebdatanethnicity data shald
alwaysbe used in conjunction with other variables when analyzing student outc¢engsace/ethnicity by

52 Fourth SubstituteHouse Bill 1541, Section 50Retrieved fronhttp://lawfilesext.leg.wa.gov/biennium/2018 6/Pdf/Bills/Session%20Laws/House/1541
S4.SL.pdf
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special education stas) as it can better identify where educational opportunity gaps exist. For example, Figure
XI shows the intersection of ca and income level that contributes to opportunity gaps face@lagk/African
American non lowincome studeats, Black/African American leimcomestudents, and White lovincome

students. If income level and race were analyzed separately, opportunitywgapd be masked.

Table XI: Student Data Disaggregated by Rawed Ethnicity

8th Grade Opportunity Gaps in Math
by Race and Income Level

80%
70%
60%

50%

40% — NG
30%
—_ ¥

20%

10%

0%

Smarter Balance Math Assessment

2007-08 2008-09 2009-10 2010-11 2011-12 2012-13 2013-14 2014-15 2015-16

Black/African American & Low Income Black/African American & Non Low-Income

Percent of Grade 8 Student Scoring Proficent on the

e \\hite & Low-Income White & Non Low-Income

*Data SourceTheOffice of Superintendent of Publistruction, Student Information Departmer@omprehensive Educatioat® And Research System.

Was hi ngt on’dPlarfootheESSAighlights the need to provide better support for underserved
students. As stated in the plan, underserved students in Washingtbuda the bllowing groups: lowncome
students, lowestachieving students, English learners, children with disabilities, children and youth in foster care,
migrantchildrenand youth homeless children and youth, neglected, delinquent, andsktchildren identifie

under Title I, part D of the ESEA, immigrantdthih and youth, students in local education ageneigible for

grants under the Rural and LancomeSchool Fogram, American Indian and Alaska native students, student

with low literacy levels, and stients who are gifted and talented.

To effectively identify opportunity gaps, the EOGOAC recommetidsData Governance Grodpprovide

guidance toschools, school districts, anithe OSPbn how to use cross tabulatioswith the variables listed
abovewhen analyzing studenbutcomes Statewide guidance is needed to ensure data protocols are consistent
across all school district.

530SPIL.(2B) . Washington’ s EiS8wWw.Ca nesuetSEAESEApbd®s/ \dashingtonESSADraftConsolidatedPlan. pdf
54 OSPI. (2016). Data Governance. Reddevom http://www.k12.wa.us/K12DataGovernance/Members.aspx
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6C.Annual Training on How to Collect and Analyze Studentdat

To helpimplement Recommendation 6Bthe EOGOAC recommends theglislature adopt a requirement: A
school district employeesind school staff that collect and/or analyzetudent level data musteceive annual
training.

The objective would be to ensure that all school districts in Washington are accurately analyzing student data fq
the purpose of closing opportunity gaps and informing instructional practices. The training must include the
following:

How to collect ad analyze student data

How to apply findings in ways that reduce opportunity gaps

How to disseminate student data to schools and school districts

How to effectively communicate witstudents, families, andommunities about student data

[ B e i e il

The Data Goveance Group (seeecommendation §Eshall be the entity responsible for creating the training.
From there, the OSPI shall implement and monitor the annual data analysis training.

6D. Community Engagement with StudeData

Schools, school districts, andUgatioral Service Btricts(ESDshave an obligation to share data with
communities, families, and communibased organizations on an ongoing bassensure uniformity in data
sharing practices across school dists,the EOGOAC recommentise OSPI use the guidance published by the
RESDOask Force to create a mandatoaynualtraining for all principals and superintendents, as well as
representatives from evenfeSOn Washington Training shall include best pramis for making data accessible
and culturally responsive to all students, families, and communities. Content of the training should align to the
public reporting requirements undehe ESSA.
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7. Washington Integrated Student Supports Protocol

Background

The EOGOA@as been and continues to be strong advocates of expanding integrated student supports in public
education. Fourth Substitute House Bill 1541 established the Washington Integrated Student Support Protocol (W
which intends to serve as a guide tlsatools and school districts can use when implementing integrated student
supports. More specifically, the protocol will:

U Support a schodbased approach to promoting the success of all students.

U Fulfill a vision of public education where educators focugaucation, students focus on learning, and auxiliar
supports enable teaching and learning to occur unimpeded.

U Encourage the creation, expansion, and quality improvement of commbaggd supports that can be
integrated into the academic environmentssfhools and school districts.

U Increase public awareness of the evidence showing that academic outcomes are a result of both academic
nonacademic factors.

U Support statewide and local organizations in their efforts to provide leadership, coordinatidmeemical
assistance for professional development, atyocacy to implement high quality, evideAsased, student
centered, coordinated approaches throughout the state.

The WISSP must focus specifically eriskt students, and by law, must include) élstudent needs assessment; (2)
integration and coordination; (3) community partnerships; and (4) data driven decfsions.

The Center for the Improvement of Student Learning (CISL) department at the OSPI was tasked with developing t
WISSP. The CISL glam develop the WISSP in collaboration with: (1) staff at the OSPI; (2) educators at ESDs; (3) |
school districts and building staff; (4) representatives of community organizations; (5) families; and (6) experts luh t}
of family-schootcommunitypartnerships for learning improvement. The overall mission of the CISL is to connect pe
to the information and research needed to improve learning and teaching in Washington. Ensuring the WISSP is U
friendly and easily accessible is a critical aspé this mission.

The WI SSP, in conjunction with the CISL"s | eadersh
resources needed to provide all students, especially those most at risk, with integrated student supports. The
recommendations below aim to support the CISL’s wo

Source: 'Washington State Legislature. (2016). Fourth Substitute House Bill 1541, Section 8(2). Retrieved. flemfilesext.leq.wa.gov/biennium/2015
16/Pdf/Bills/Session%20Laws/House/1534.SL.pdf
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Recommendations

7A. Fundhe Washington Integrated Student Support Protocol

The OSPIlI submitted to the Legislature a ‘K1201%tud
biennium 6eeAppendix £ Oneof the proposed elements of the budget request isimerease in funding for

the ClSldepartment at the OSPThe EOGOAC recommends theglslatureapprove this budget request

7B.Collaborate with Families and Communities when Creating Washington Inteyrated Student Support
Protocol

TheEOGOAC recommenttse ClSlcollaborates with students, families, commmities of colors, and
community-based organization when creating the WISSP.

All recommendations in th&VISSP should be culturally responsine reflective of community voicegzamily
and community engagement should be built into the WISSP protocol to etfratrieedback andngagement
are ongoing and collaborativ&he very communities affected by pprtunity gags and the communitybased
organizationghat work with these communities could provide a wealth of knowledge and experierbe to
CISL

7C.Address the Schodab-Prison Pipeline in th&ashington Integrated Student Support Protocol

In accordance wittRecommendtion 1E the EOGOAC recommentist the CISlwork with the juvenile
justice systemcommunity truancy boardsand alternative high schools and institutiorie create a section of
the WISSP devoted tbreaking the schocto-prison pipeline.

As mentionedpreviously,"Young people who drop out of high school, many of whom have
experienced suspension or expulsion, are more than eight times as likely to be incarcerated as
those who graduate®® Reintegrating students who have been suspended or expelled i® kegaking the
schoolto-prison pipeline. Sustainable policies and practices that address the unique needs of students who havi
been suspended or expelled must be forefront to the WISSP.

55 OSPI. (2016). K12 Student Achievement Supports. Retrieved from

http://insideospi/teams/Worksites/PMO/ITPortfolio/ layouts/15/Wopi&me2.aspx?sourcedoc=/teams/Worksites/PMO/ITPortfolio/IT%20Decision%20Pa
ckages/AG 20179 K12%20Student%20Achievement%20Supports.docx&action=default&DefaultitemOpen=1

56 Dignity in Schools. (2011). Fact Sheet on School Discipline and the Pushout ProtrlewedReom

http://www.dignityinschools.org/files/Pushout Fact Sheet.pdf
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8. Social Emotional Learning

Background

G{20A1f SY2GA2yIf fSFNYyAy3a A& I LNROSaa nj KNP d
emotions, setting goals, establishing relationshasd making responsible decisions, leading to
adz00Saa Ay alOKz22f YR Ay fAFSdE

behaviors improve, academic performance increases, behavior problems are reduced, emotional distress is lesse
attitudes towards self and others are more posith€.0 mpr ehensi ve SEL programs ¢

school, thus fostering me positive and supportive school environme#fBhe following recommendations support the
devel opment and i mpl ementation of SEL into Washing

Research has proven that when social emotional learning (SEL) is explicitly and effectively taught at school, soci]

Sourcest Social Emotional Learning Benchmarks Workgroup. (2016). Addressing Social &rhotione ar ni n g 12 Publia Schools Retrievad frem K
http://www.k12.wa.us/Workgroups/SELBleetings/SELBWorkgroup2016Reportj#Durlak et al. (2011). THeY LJF Ol 2 F Sy KIF yOAy 3 & i dzR Sy (i & @nayss Ofa
school based universal interventions. Child Development, 87229); ZZins, Weissberg, Wang, & Walberg. (2004). Building academic success on social and emotionalWaahihges the
research say? Teachers College Press.

Social Emotional Learning
Standards and Benchmarks
Shall

1 Elevate positive skillevelopment.

1 Indicate areas for growth and
development.

1 Adapt to be culturally responsive to
the unique backgrounds ofup
students.

1 Reflect diverse cultures, languages,
histories, identitiesabilities.

1 Benefit from student and teacher
diversity.

1 Align to alearningcontinuum that is

not used as an assessment tool.

Sourcehttp://www.k12.wa.us/Workgroups/SELB
Meetings/SELBWorkgroup2016Report.pdf
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Recommendation

8A. Adbpt Recommendations in the 2018ocial Emotional Learning Benchmarks Workgrdregport

TheSocial Emotional Learning Benchma&ELBWorkgroupproposed a statewide Social Emotional Learning
Framework in their2016 Rportto the Legislaturé’ The framework consists of social emotional learning
standards and benchmarksge/Appendix y, as welksguiding principles and implementation strategies.

More specifically, th@roposed SEL Framework includes:

1. Guiding principles, established to ensure SEL in practice is equitable, culturally competent, and inclusive.

U Professional karning In order to implement SEL into the classroom and foster social emotional
skills, professionals working in thelR education system must receive ongoing.-g@hbedded
professional learning

U School/Family/Community Partnership§woway respectful ad collaborative communication
between schools, families, and community partners is essential to the development of effective,
culturally responsive SEL supports in school.

U Cultural ResponsivenesRecognizing there is a reflection of culture in any selection and
implementation of standards requires us to be thoughtful and responsive to the many diverse
cultures of the stdents, families, educators, and staff that make up school communities

2. Social emotional learning standards and ool Emetiertl EEnig SEmERE ‘

benchmarks that devep self and social SeltAwareness Social Awareness

competencies. Selppendix For more

details. SelfManagement Social Management
3. Implementation gategies to ensure schools SelfEfficacy Social Engagement

create environments where students can
feel comfortable, confident, and supported. Implementation strategies inc{ijieiniversal Design for
Learningprinciples (2)clasroom cultures rooted in equitgnd (3) SEL as an integted student support.

The EOGOAC recommends the Legislature adoptrédmemmendations proposed by th8ELBNorkgroup in
their 2016 Report. When implementing this framework, the proposed guiding principles (professional learning,
school/family/community prtnerships, and cultural responsiveness) must be forefront to the work.

8B. Fund the Social Emotional Learning Benchmarks Workgroup

It is paramount to the EOGOAC tlgLlis implemented in a culturally responsive way and adapts to fit the
unique and dierse needs of every studeno ensure this happens, The EOGOAC recommends the Legislature
fund the SELB Workgroup for an additional yeBuring this time, the SELB workgroup must focus on creating
culturallyresponsive researcheebased implementation sategies and guidelines for schools and school
districts. When creating such guidelines, ®ELBVorkgroup shall engage with and collect feedback from
community members, studentand families across Washington. This type of community outreach will e2quir
additional funding from the Legislature.

57 Social Emotional Learning Benchmarks Workgroup. (2016). Addressing Social Emotional Learninggnt\Wastiia Bubli¢ Schools. Retrieved from
http://www.k12.wa.us/Workgroups/SELBleetings/SELBWorkgroup2016Report.pdf
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Conclusion

Since 2009, the EOGOAC has sought -12@ublitiedicatomdydteen. t
The policies and strategies recommendedhiis treport build off 4SHB 1541 and, if implenmeshtwill provide
more equitable learning opportunities for all students of color in Washington.

The 2017 EOGOAC repoomes at a unique time, as tlESSAs in the process of being implemented
effectively changing education policy in Washington. AQB&tefinesthe ESSA plans, the EOGOAC will track
progress and make recommendations accordingly.
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Appendix A. Request for Alternative Route for Teacher Funding Pathways
http://www.k12.wa.us/LeqisGov/2016documents/HPESBAItRoutRetooling. pdf

Appendix B. Federal Loan Forgiveness Programs

Loan Type

Federal Perkins
Loan

https://student
aid.ed.gov/sa/r
epay
loans/forgivene
ss
cancellation/te
acher#teacher
cancellation

Teaher Loan
Forgiveness
Program for
Direct
Subsidized
Loans, Direct
Unsubsidized
Loans,
Subsidized
Federal
Stafford Loans
and
Unsubsidized
Federal
Stafford Loans

https://student
aid.ed.gov/salr
epay
loans/forgivene
ss
cancellation/te
acher#teacher
loan

forgiveness

Description

The Federal Perkins Loan Program
provides low interestdans to help
needy students finance the costs of
postsecondary education. Students
attending any one of approximately
1,700 participating postsecondary
institutions can obtain Perkins loans
from the school.

IHEs may apply for an allocation of
funds to beawarded to undergraduate,
vocational, and graduate students
enrolled or accepted for enrollment at
participating sch
the lender using funds provided by the
federal government.

Perkins loans are subsidized, with loa
interest paid vhile students are in
school. They have no origination or
default fees and the interest rate will
not change.

The Teacher Loan Forgiveness Progr.
is intended to encourage individuals tc
enter and continue in the teaching
profession. Underttis program,
teachers who teach futime for five
complete and consecutive academic
years in certain elementary and
secondary schools and educational
service agencies that serve lamcome
families, and meet other qualifications
may be eligible for forigeness of up to
a combined total of $17,500 on their
Direct Subsidized and Unsubsidized
Loans and your Subsidized and
Unsubsidized Federal Stafford Loans

Service

Requirements
15%- 1stand 2¢
years of service

20% 34 and 4"
years

30% 5" year

Taught for 5
consecutive,
complete acadenai
years at an eligible
elementary or
secondary schools
or an eligible
educational service
agency

Eligibility Requirements Amount
Forgiven
-Fulktime teacher in a designated educational serviceager “ Cancel | at

servingstudents from lowincome families (for teaching
service that includes Aug. 14, 2008, or began on or after tt
date

-Fultime special education teacher of children with
disabilities in an educational service agency (for service th
includes Aug. 14, 2008r began on or after that date)

to 100 percenbf
loan, in service
increments

Total amount of loan
may not exceed

-Fultime special education teacher of children with $27,500 for
disabilities in an educational service agency (for service th undergraduates and
includes Aug. 14, 2008, or began on or after that date) $60,000 for

-Fulktime teacher of math, science, foreign tarages,
bilingual education, or other fields designated as teacher
shortage areas

-Fulktime special education teacher of children with
disabilities in a public or other nonprofit elementary or
secondary school

-Fulktime speech pathologist with a mastedsgree working
in a Title feligible elementary or secondary school (for
service that includes Aug. 14, 2008, or began on or after tt
date)

graduates (including
amounts borrowed
as undergraduate)

Each amount
cancelled per year
includes the interest
that accrued during
the year.

(Do not need to be certified or licensed to receive
cancellation benefits)

Employed in an elementary or secondary school that

-is in a school district that qualifies for funds under Title | o
the Elementary and $endary Education Act of 1965, as
amended; and Subsidized and
-has been selected by the U.S. Department of Education = Unsubsidized Federa
based on a determination that more than 30 percent of the Stafford loans
school’s total enroll ment

for services provided under Title I;cn

Up to $17,500 of
Direct Subsidized anc
Unsubsidized Loans

-is listed in theAnnual Directory of Designated Ldmncome
Schools for Teacher Cancellation Benefftthis directory is
not available before May 1 of any year, the pravie y e a
directory may be used

$5,000 in loan forgiveness if, as certified by the chief
administrative officer of the school

-a fulltime elementary school teacher who demonstrated
knowledge and teaching skills in reading, writing,
mathematics, and otheareas of the elementary school
curriculum; or

-a fullime secondary school teacher who taught in a subje
area that was relevant to your academic major.

$17,500 in loan forgiveness if, as certified by the chief
administrative officer of the school

-a highly gqualifiedfull-time mathematics or science teacher i
an eligible secondary school; or

-a highly qualifiedspecial education teacher whose primary
responsibility was to provide special education to children
with disabilities, and you taught children with disabilities th
corresponded toyour area of special education training and
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Public Service = The Public ServidebanForgiveness

Loan (PSLF) Program forgives the remainin
Forgiveness balance on your Direct Loans after yo
Program have made 120 qualifying monthly

payments under a qualifying

Opportunity

120 qualifying
monthly payments
(not required to be
consecutive) on
Direct Loan while

1

Gap in Washington’s

have demonstrated knowledge and teaching skills in the
content areas of the curriculum that you taught
Employment with the following types of organizations
qualifies for PSLF:

Government organizations at any level (federal, state, loca
or tribal)

Not-for-profit organizatons that are taxexempt under

Publ i

c Edu

Remaining balance
on Direct Loan, after
120 qualifying
payments.

https://student = repayment plan while working fullme = working in a Section 501(c)(3) of the Internal Revenue Code
aid.ed.gov/sa/r = for a qualifying employer. qualifying Other types of noffor-profit organizations that provide
epay organization. certain types ofjualifying public services

loans/forgivene Serving in a fulime AmeriCorps or Peace Corps position a
ss counts as qudying employment for the PSLF Program.
cancellation#pu

blic-service Focus on Public Educatiancludes services that provide

educational enrichment or support directly to students or
their families in a school or schelite setting.

Appendix C. Grow Your Own Teacher Strategy Budget Request
http://www.k12.wa.us/LegisGov/2017documents/PA_PESB 28 GrowYourOwn.pdf

Appendx D. The Professional Educator Standards Board Matrix for Cultural Competence
https://drive.goodle.com/file/d/0ByGlgpe9SoFGSUd3NEIIUZNXRGM/view

Appendix E. K12 Student A&viement Supports Budget Request
http://www.k12.wa.us/LegisGov/2017documents/AG_2019 K12 StudentAchievementSupports.pdf
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https://studentaid.ed.gov/sa/repay-loans/forgiveness-cancellation#public-service
https://studentaid.ed.gov/sa/repay-loans/forgiveness-cancellation#public-service
https://studentaid.ed.gov/sa/repay-loans/forgiveness-cancellation#public-service
https://studentaid.ed.gov/sa/repay-loans/forgiveness-cancellation#public-service
https://studentaid.ed.gov/sa/repay-loans/forgiveness-cancellation#public-service
https://studentaid.ed.gov/sa/repay-loans/forgiveness-cancellation#public-service
http://www.k12.wa.us/LegisGov/2017documents/PA_PESB_2017-19_GrowYourOwn.pdf
https://drive.google.com/file/d/0ByGlqpe9SoFGSUd3NEliU2NxRGM/view
http://www.k12.wa.us/LegisGov/2017documents/AG_2017-19_K12_StudentAchievementSupports.pdf

Closing the Opportunity Gap in Washington’s Public Edu¢a

Appendix FE Social Emational Learning Standards and Benchmarks
Sourcenttp://www.k12.wa.us/Workgroups/SELBleetings/SELBWorkgroup2016Report.pdf

SELIAWARENESS
name oneds emotijorl

Standard 1: Individual hak e

Benchmark 1ldDe monstrates awar enes emodomsd
Benchmark 1Demonstrates knowledge of personal strengths, areas for growth, culture, lasgpaittic

ability to identify and
understanding of| ¢

> >

and aspirations.
Benchmark 1&Demonstrates awareness and understanding of family, school, and community resources

and supports

SELIMANAGEMENT
Standard 2: Individual develops and demonstrates the ability to regulate emotions, thoughiss anddrebsts

with people differetihanoneself.

on

the skills to manage and expr ¢gs

A Benchmark28De monstr ates
in constructiveays.

A Benchmark 2BDemonstrates constructive decisiaking and problem sehgskills.

SELHEFFICACY
Standard 3: Individual has the ability to motivate oneself, persevere, and see oneself as capable

Benchmark 3@ Demonstrates the skills to set, monitor, adapt, persevere, achieve, and gealisate

A
A Benchmark 3BDemonsttes problerrsolving skills to engage responsibly in a variesitofitions
A Benchmark 3&Demonstrates awareness and ability to speak on behalf of personal rightsspodsibilities
SOCIAL AWARENESS
Standard 4: Individual has the ability to takeethpective of and empathize with others from diverse backgrounds and culturgs.
other peopl eds enot

Benchmark4dDe monstr ates awareness of

A

history, identity, andbility.
A Benchmark 4BDemonstrates an awarenesslanr e spect for oneds sothes | ariti ¢s
A Benchmark 4&Demonstrates an understanding of the social norms of indititiugds.

SOCIAL MANAGEMENT
Standard 5: Individual has the ability to make safe and constructive choiceoahbbiépavior and social interactions.

Benchmark 58 Demonstrates a range of communication and social skills to interact effectiwvthergith
BenchmarkB & Demonstratethe ability to identify and take stepsto resolveinterpersonatonflictsn corstructive

> >

ways.
A BenchmarkC 8 Demonstratethe ability to engagein constructiveelationshipsvithindividualsof

diverse perspectives, cultures, language, history, identitsbaityl

SOCIALEENGAGEMENT
Standard 6: Individual has the ability tadeomshers and a desire to contribute to theledtig of school and community.

Benchmark 68 Demonstrates a sense of social and commesiitynsibility.
BenchmarB & Demonstratethe ability to workwithothersto set,monitoradapt, achieve and evaluategoals.
to contri

Benchmark 68De monstrates effective strategies
and community.

> > >
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